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English Language Program for 5th and 6th Graders at Las
Piedrecitas Public Elementary School in Managua.

English language is considered as a universal language spoken all around the
world, it is for that reason that English speakers have the facility to communicate
with thousands of people from different countries and culture, breaking
communicative boundaries. To provide such important tool to our public
elementary Nicaraguan students an English language proposal has been created
for 5th and 6th graders at Las Piedrecitas public elementary school in Managua.
There is not any other project developed in this place before; so it is innovative and
intended to have positive social and economic impact on the entire community
contributing to build better literate professionals.
With this proposal we want student to study English before reaching High School
since they are disadvantaged and have more difficulties than those students that
studied English on private elementary school. Our objective is to make them reach
an A2 level of English according to Common European Framework. By doing this,
students will have more opportunities to be more competent at a basic level of
English.
In this protocol, we include our justification that gives information and supports our
project, the general and specific objectives, theoretical framework, methodology of
the project, data analysis, the innovative proposal and references from different
sources from which we have gathered information.
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II. Justification

English language is considered as an important tool for human’s development in
society. It is believed that in this Globalized world someone who does not know
more than one language is not high competent. In the process of fulfilling this need
Private Schools in Nicaragua have included English language in their curriculum.
However, Public Elementary Schools are not teaching English classes because it
is not included in their curriculum. For this reason, we want to design a curriculum
proposal focusing on Las Piedrecitas public elementary school, particularly on 5th
and 6th grade students. Since they are getting prepared for high school, they need
to be exposed to the language in order to avoid being in disadvantage when
reaching that scholar level.
We want to design this proposal because not such a program has been developed
before in this place. We have the support of the principal of the school since the
development of this program is going to bring a positive educational impact not
only for students, but also for the entire society including teachers, parents and
community because students will be more prepared for future.
This program proposal is intended to be included in the current School curriculum.
So, English class might become part of the regular classes taught in the School.
This proposal includes suggested teaching methodologies, materials, and useful
activities to be developed in class in order for students to reach an A2 level of
English (180-200 hrs.) according to the levels established by The Common
European Framework, helping students to create strong English basis for high
school.
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III. Objectives of the Project

General objective

To design an innovative English Language Program for 5th and 6th graders at Las
Piedrecitas Public Elementary School in Managua.

Specific objectives



To identify and analyze the present situation of 5th and 6th grade Students
from Las Piedrecitas public elementary school.



To analyze theories about teaching methodology, assessment, curriculum
design and language acquisition.



To organize relevant content in terms of Student’s needs.



To propose teaching methodology suitable for Student’s needs that contribute
to Students learning process in English.



To suggest assessment and evaluation techniques that suit Students present
situation analysis.
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IV. Theoretical framework

Designing a curriculum language proposal is a process that involves a huge effort
and responsibility since it is based on your beliefs and experiences on the learning
process, bringing it to the real context in which you are teaching. In this
framework, the first section presents the book Designing Language Courses by
Kathleen Graves, which demonstrates and explains the stages of curriculum
design and its principles. Second, the language acquisition theories based on the
Input hypothesis, Affective filter by Steven Krashen , also the Critical period that
exist when learning a second language. Finally, a mixture of teaching
methodologies to apply in this project will be proposed.

A. Curriculum design theory.

As we mentioned before, we are going to create a curriculum proposal following
the process suggested by Kathleen Graves author of the book Designing language
Courses because she proposes important stages to follow when designing a
curriculum. First of all, she explains all the aspects related to the necessity of
designing a curriculum, which help us clarify what our goals are and why.
Moreover, she states the components and stages of designing a curriculum are
interrelated so there is not a specific beginning or ending of it, “Designing a
language course is a work in process” (Graves, 2000, p.168). In this project the
following model of Graves´s framework will be implemented taking into account the
context to be taught.
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A.1 Defining the context.
Since our purpose is to create a useful and effective curriculum, the first thing we
want to take into account is the context. For us, one of the most essential aspects
is to know the environment and context in which teaching will take place. Graves
(2000) mentions that the first thing a good teacher does is identify the context, it
includes the purpose of the course, type of learners , students’ motivation, cultural
background, range of ages, amount of students, and learners’ needs, lacks,
wants. Something to highlight when analyzing the context is that we need to be
focused on what the most important is and be aware of what is not. We consider
that all the information coming from the context that is strongly related to students
is very important ,and any other information related to external factors is important
but it should be placed in a second level. As she says “Information about the
students and about the curriculum is clearly related to students’ learning needs”.
(Graves, 2000,p.18).
Nonetheless, the objective of this proposal is to be highly based and related to
student’s needs; therefore, we believe those elements that are placed in a second
position are important to consider. Also, they must be taken into account because
even though they are not directly related to students’ needs in terms of learning,
they must be studied if we want to design an effective language curriculum. K,
Graves (2000,p.19) who quoted J.D. Brown (1995) suggests that “situational
needs analysis”, refers to the human aspects that are part of the context in which
the learning-teaching process takes place, such as financial, social, cultural, and
pedagogic factors that have a direct impact on the development of the program.
Taking all this important aspects into the English program for 5th and 6th graders at
Las Piedrecitas public school before designing the program we need to consider
students level of English, motivation, background, learning styles , the duration of
the course, the amount of students, their needs , lacks and wants, and so on.
Every teacher must be careful when getting information from the context because it
is the basis in which the curriculum is going to be built, from the context we define
the goals, select material, and even make decisions.
5

To conclude this first stage, Kathleen Graves (2000) proposes that teachers
should gather as much information as possible from the students context so they
will be able to create a successful teaching plan ,and be ready to make decisions
when needed.
A.2 Articulating beliefs.
We know all teachers bring to class beliefs that can have a positive or negative
impact on the learning-teaching process. We have noticed, those beliefs are
related to an experience teachers had when they were students or previous
classes’ experiences. The necessity of articulating beliefs comes from the
differences every class has since we have different students with diverse context,
needs, wants, likes and learning styles. That’s why a good teacher must be open to
feedback so students can express themselves and make teacher adapts his
teaching to them.
Kathleen Graves(2000) expresses that teacher’s beliefs play an essential role on
the performance of teaching because they are the basis of decision making. A
teacher that is unable to articulate his/her beliefs will make decisions according to
what he/she thinks is the right choice instead of what the best choice is for the
students, he will be deciding what better is for him/her not for his/her students.
Graves on her book numbered the aspects that involves the teachers’ beliefs. It is
important to highlight they are related to the environment and subjects that
influence on the teaching-learning process. Additionally, she makes emphasis on
the necessity to have teachers focused on students’ needs and learning-teaching
results on students. According to Graves (2000) “you have to make decisions and
justify them”(p.27), for us this a great way to make sure that we are doing it
correctly.
As Graves states, we found that teachers can have different thoughts regarding
the language being taught. For some teachers the only purpose of the language is
to communicate, so they don’t pay close attention to their students grammar,
pronunciation and so on. However, for some others teachers languages involve
6

more than just communication, but a compound of many competences such as
grammatical, sociolinguistics, discourse and others that make a person to be
consider as proficient in a language. As human beings teachers also have different
perspectives and beliefs that can influence on their students and teaching as well.
Besides, she states there are beliefs about the social context which are divided
into three parts. First, Sociolinguistics is the believe about how do we modify our
language to fit the social context in which the language is being used; for example,
at home, when writing a letter, in a meeting. Second, Sociocultural is related as
the name says to the cultural aspects of the place in which we are using the
language such as the social values, attitudes ,customs, and products. Third,
Sociopolitical is based on how do we perceive different social groups, languages,
life styles, and participation in the community.
Moreover, she explains that exist beliefs about learning and learners. “Regarding
the process, learning can be perceived as a process of problem solving and
discovery by the learner-an inductive process”(Graves, 2000,p 30). For us, It
means that learning is considered as the process of internalizing knowledge and
continuous improvement. On the other hand, learners are considered as the
subject of the process who received that knowledge and make knowledge through
personal experiences. Gardner (1983), quoted by Graves(2000, p.30) states that
the learning process can be positively affected if we as teacher promote and take
into account different intelligences students have such as logical, visual,
kinesthetic, naturalistic, etc.
Graves (2000) suggests on her book Designing language courses some questions
that will be answered according to teachers beliefs regarding learning and learners:
Do learners learn better when they can discover their own answers or
when they are given the correct answers? When they feel secure or
when they are challenged? Individually or through interaction with
others? Is the learner an expert? Is the learner a partner in the learning
process?” (p.30).
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Beliefs about teaching based on our experience, we consider this is
strongly related to the previous beliefs about learning and learners
described. Teaching is consider as the process of sharing knowledge
with others, but also for some other people, it is based on negotiate with
students the knowledge they want to get, the methods to be applied and
the skills to be developed. Besides that, students are able to give
opinions and share experiences that enhance good results throughout
the process. Students as members of the process can use the teacher
as a resource in terms of language and culture. (Graves, 2000)
A.3 Conceptualizing the content.
This is another step presented on her book. For us, it is related to articulating
beliefs , but it is focused on the course development, since as teacher you have to
think first what do you want your students to learn and basically what are you being
focused on in the course. So, you can have a clear idea and purpose of your
teaching that will help when decision making is required.
Graves considers that conceptualizing the content presents what you will teach, it
can be presented on a chart , mind map, flow-chart, list, and so on. It depends on
you as teacher if you want to create it in a simple way so that someone else can
understand, interpret , or something complex that just the teacher can use. Even
though the syllabus is a guide for teachers when teaching, she makes emphasis on
the necessity to conceptualize the content because it helps teacher learn how the
syllabus is constructed, and develop awareness of what the priorities are according
to student’s needs.
We found that in order to conceptualize the content Graves (2000,p.38) proposes
some questions that contribute within the process such as:
1. What do I want my students to learn in this course, given who they are,
their needs, and the purpose of the content?
2. What are my opinions as to what they can learn?
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3. What are the resources and constraints of my course that can help me
narrow my options?
4. What are the relationships among the options I have selected?...
Additionally, she explains conceptualizing the content is a process of suggestions,
feedback, and continuous negotiation between students and teacher. As we have
noticed students become active members of the learning-teaching process, so it is
not just based on what the teacher considers as important but also what the
students can observe, feel, need from their perspective as learners. On the other
hand, she says: “there never really will be a ‘finished’ syllabus, because without
input from the students, a plan is just a skeleton, not a complex living- and
changing- organism”(Graves,2000, p.41). To conclude, she presents how
interrelated should be the syllabus and the conceptualization of the content. She
does not propose to replace the creation of syllabi, but the necessity of integrating
students in the process through conceptualizing the content.

A.4 formulating goals and objectives
The purpose of designing a language curriculum is to fulfill a necessity or to
improve the current situation in the educational field, that’s why the goals and
objectives play an essential role in order to reach this purpose. In general they
depict what is intended to achieve once we have applied the program. But, let’s
define what goals and objectives are to have a more enriched idea. Graves
considers the goals as important because they help us to have a better definition
of what we want students to achieve, and it must include a brief clues of how they
will achieve it. Moreover, as she said we must be honest and have goals based on
the real situation we are. “Goals are not a wish list”(Graves,2000,p. 91). It means
that we cannot assume something that we don’t even believe that it is going to
happen, it will just bring a disappointing and dangerous situation that can affect the
performance of the program even for us as teachers and also for students since
they notice when the goals are achieved or not.
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There are not specific type of goals all of them will depend on the context we are
teaching and the specific purpose of learning. We can have goals based on skills,
attitude, knowledge etc.
On the other hand, the objectives are based on the needs and are considered the
steps from which the goals are build. To have a good vision of what we want to
achieve, the objectives must be related to the goals if there is not such relationship
the activities become actions without any sense of purpose; consequently, there is
not a clear idea. Graves clarifies that objectives are small units that lead teachers
to achieve the main goal (2000).

Taking as reference the picture above from Designing Language courses book by
K, Graves (2000, p. 77), She emphasizes on the hierarchical level that objective
and goals have, explaining that objectives are in a more specific and lower level
and goals are more general and refer to high level of achievement.
To conclude, formulating goals and objectives are very important because it helps
us to have a clear idea of what we want to do, and what we need to do in order to
make the goals something achievable through the objectives. In the case of Las
Piedrecitas School we need to be focused on the tasks 5th and 6th graders are able
to do according to the English level they will be achieving, instead of unreal goals,
it is better to go step by step until get where we want students to be in terms of
proficiency level.
10

A.5 Assessing the needs.
The main purpose of assessing the needs is to help teacher gather information
from students and others so as to improve the quality of teaching and learning.
Graves points out “it is not a matter of learners absorbing pre-selected knowledge
the teacher gives them, but it is a process in which learners and others should
participate” (2000, p.110); When we say others, we mean all the members from the
learning process such as administrator, parents, other teachers, and community.
An interesting aspect of assessing the needs is that teacher compiles all the
information coming from previous experiences and most important students’
needs and preferences, in order to make changes and decisions to improve the
learning and meet the needs. Furthermore, the teacher promotes a nice and
comfortable environment in which students share and give feedback. In other
words, It is a process from which teacher and learners learn how to develop their
roles in a better way and feel confident with these.
We have found that Assessing the needs contribute to students independency.
Since students dialogue with teacher to identify what should be improved and how
they feel during the process, students become conscious and responsible of their
learning. However, teachers need to consider there will be some “needs” that are
not real needs but as Graves (2000) quotes from Berwick(1989) “ ´felt needs´
those the learners have and ´perceived needs´ the way needs are viewed by the
teacher, the institution and other stakeholders” p.100. Students might have a
perception of a need that is not require to meet in order to contribute to a quality of
teaching and learning process; in the same way, the institution or stakeholders. A
teacher needs to be conscious that he is unable to provide all what it is missing,
firstly because we have different types of learners in the classroom so there will be
different types of necessities.
In Las Piedrecitas School we need to ponder that it is a public school; hence,
teacher should have a balance of what he can work on to meet the needs in order
to help students, also what he is unable to provide or change since the interest of
the government, institution or stakeholder could be different.
11

Adopted from Designing Language Course by K, Graves (2000, p.70)

A.6 Organizing the course.
The teacher needs to be objective when making decisions. Organizing the course
is related to all the previous steps we mentioned. It is basically teacher organizing
the course by taking into account students present situation analysis. Teacher has
to adopt and adapt the information to students.
First, he needs to analyze the information, what students need to learn about the
language, what the main abilities are, the topics that teacher selects must be
appropriate for students level of English. Additionally, teacher should find the best
way to share the knowledge with learners. Third, organize what students need to
learn first in the order that makes the learning easier and leads students to
construct information from one unit to another.
According to K, Graves (2000) organizing the course is basically making the
content and materials to be in concordance with the goal and objectives, so the
course will be well focused and structured. As we mentioned in the previous
section conceptualizing the content, teachers negotiate and give/receive feedback
from students. Nevertheless, in this section Graves clarifies that involving students
in the process and negotiating with them (there is a negotiation when students
have the tools to do it), is not an excuse to have no plans for the class. Teacher is
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still an authority in the classroom and he or she needs to gain students confidence
and respect.
Organize a course is put into practice all what we have learn throughout the
process. We have to take into account students context, we have to articulate our
beliefs as teacher so as to provide a qualified and personalized teaching; also, we
have to conceptualize the content and take students opinion into account,
formulate goals and objective being realistic, assessing the needs that arise within
the learning-teaching process, and so on.
Finally, the organization of the course will vary depending on the purpose of it. It
can be an ESP course for nurses, accouters, etc. Maybe it could be the same
English course for teenagers in secondary school. Nonetheless, teacher can
change the order of the topics with the only purpose of helping students on what
they are lacking the most. It is essential to understand that as teachers we will
have different type of learners that bring different areas of opportunities to work on,
so as teachers we need to adapt our teaching to students.
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B. Language acquisition theories.

B.1 Input Hypothesis.
Teachers should provide meaningful knowledge and information to students when
learning a foreign language in order for the learning process to be more effective.
Krashen (1985) contributes to language acquisition stating that humans learn a
second language better, in the same way that they learnt the native language that
is through comprehensible input. This language acquisition theory is called Input
hypothesis which has influenced language teaching.
Moreover, the input hypothesis proposed by Krashen (1985) states “human
acquires language in only one way- by understanding messages or by receiving
comprehensible input” (p.2) . This theory clearly show us that If 5th and 6th grade
students at Las Piedrecitas are provided with enough comprehensible input
through different activities such as role plays, games, presentations, recorders and
using real context all the time, they will start getting familiar with the language and
building up competences on the second language that they are expose to. As a
result, students will develop self-confidence and motivation to learn because that’s
the way they like to learn according to the information gathered.(See appendix III)
Nonetheless, Krashen (1982) also mentioned that learning a new language is a
process that is improve along the way, always following a natural order; therefore,
we want to start working on developing the receptive skills such as listening and
reading because based on what we have observed on other students and also
learnt from experts when teaching a second language the first time, we need to
make sure students get familiar with the language. After doing this, students will
develop the productive skills such as speaking and writing . Krashen points out
“Speaking is a result of acquisition and no its cause” (1985, p.2). It means that as
teachers we need to focus on make students understand the meaning of what is
being said on the language instead of language form and structure. we agree that
form and structure should be acquired through the usage of the language.
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To conclude, this Primary School provides the conditions needed to develop
listening and reading activities since there is enough space in and outside the
classroom ,and also the environment is quite enough to concentrate if needed. The
main purpose is to apply this theory and give students a good English basis, so
then the teacher will make them use the language to communicate and deliver
messages.

B.2 Critical period
Another important finding on the language acquisition has been proposed by
several specialists in the field, such as Penfield, Ellis, Roadman, and others. This
theory is known as the critical period, which states that humans learn languages
naturally and effortless during early ages.
Critical period according to Penfield & Roberts (1959) quoted by Road Ellis(1992,p.
107) makes young learners learn better than adults. It happens because the brain
retains plasticity that facilitates the understanding and production of languages.
Taking this into account, we want to apply this theory on students between 10 and
14 years old, at this age they can learn the new language easily, so we have to
take advantage of their abilities and create an English language program proposal
in order to help them receive English classes before be promoted to High school.
Fromkin, Roadman & Hyams (2009) state “the younger a person is when exposed
to a second language , the more likely she is to achieve native-like competence”(p.
365). There is no need to teach children all language components because they
can extract the rules from the language around them. Therefore, it is important to
create an appropriate environment on 5th and 6th grades classroom so students
can have as much interaction with the new language as possible. It cannot be
forgotten that this process goes through stages that go according to student’s level
of English . Which means that if we teach them a lesson in which simple present is
implicit they will be able to extract it. It is the same for the other components,
students will discover the language that teacher facilitates them.
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Additionally, young learners as students from Las Piedrecitas school tend to learn
languages with the main purpose of communicate not to know the language form
,so they are cognitively open to learn languages interactively . Road Ellis (1992)
quotes Halliday (1973) saying “the young child response not so much to what
language is as to what it does” (p.108).
As mentioned before, students from Las Piedrecitas School are young learners
which is going to facilitate their learning process because they are still in the critical
period when learning a second language, It facilitates the process since they have
the ability to learn English language from everything they are exposed to in and
outside the classroom. We want to help them to explore and take advantage of
their golden age.

B.3 Affective filter hypothesis
This is another theory developed by Steven Krashen (1982) calls Affective filter
hypothesis, which focuses on the aspects that influence students’ learning
performance toward second language acquisition. It involves the motivation that
students have to learn the target language, the anxiety they present through the
process of learning, and the self-confidence they should develop in order to have a
successful learning.
“The affective filter is a 'mental block' that prevents acquirers from fully utilizing
the comprehensible input they receive for language acquisition” (Krashen, 1985,
p.3). Therefore, high affective filter prevents language acquisition. It is very useful
for our purpose since it is to have teachers who facilitate the process of learning
rather than just teach. As he describes if 5th and 6th grade students have a high
motivation, self-confidence, and anxiety is low students are more likely to learn the
new language. This is because as young learners a cheerful environment will
make them feel more comfortable and secure with their learning. However, if
students motivation and self-confident is low and there is a high level of anxiety
their affective filter tends to go up, so they block their learning process. According
16

to Krashen (1982, p.76) who quoted Terrell (1977) the natural approach plays an
important role when talking about affective filter because it is not focus on error
correction but how the input gets in, so the filter is lower and students are “off the
defensive”.
The main purpose of applying this theory on Las Piedrecitas students is make
them perceive the target language not as if they are force to learn, but as
something interesting and productive for them. We have noticed that most of high
school students don’t feel comfortable with English classes, they get stress out and
take the class as an obligation and requirement to pass the grade. These are the
main mental blocks we want to prevent on students of 5th and 6th grade since the
first encounter they have with the language.
Student’s development and achievements will depend mostly on the
teacher, who will be responsible of providing all elements students need to have a
comfortable and successful learning process, including environment, materials,
activities, assessment and evaluation that contribute to their development.
Nonetheless, Krashen (1982, P.30) says that more than just have an effective
activity, teacher should always think on what can prevent the activity of being
successful. As we mentioned before we want to avoid any possible mental block
on students, so learning process can take place in a natural way.

C. Teaching Methodology

In this section, it will be stated the methodology suitable for 5th and 6th graders at
Las Piedrecitas public elementary school in Managua so they can learn English
language according to their ages and the level we want them to achieve.
The following methodologies have been selected after observing student’s current
situation. It has been decided that there is not only one methodology that fulfills
student’s needs , lacks and wants, so it is needed to have an eclectic teaching
methodology in order to carry out this project.
17

C.1 Grammar translation method
Most of students from 5th and 6th grade at Las Piedrecitas elementary school are
true beginners. This is a fact that we have to take into account to propose suitable
methodologies. Grammar translation is an important and controversial method
because it is teacher- centered and based on students repetition and memorization
. However, we consider it is essential that we apply this method at the beginning of
students learning process because it has some principles that suit student’s needs
according to their current situation.
According to Diane Larsen Freedman (2000) “the grammar translation method is
not new”(p.15). This is one of the most implemented in publics schools here in
Nicaragua since teachers are focused on translating the equivalent of the target
language into their native language or vice versa without taking into account
students English level. Even though Krashen studies in 1985 have demonstrated
that we learn better a second language in the same way that we learnt the native
language, it is needed to take some principles from this method to apply them on
this project since teacher cannot force students to only use the target language
because they don’t know or don’t have enough knowledge about L2*.
First, students need to start building and discovering the basis of the target
language in relation to the L1* which means that teacher in some cases needs to
give them the equivalent of the L2 in the L1 ; for example, students need to learn
that tengo 18 años is equal to I am 18 years old -instead of- I have 18 years old.
Besides, there are some word that are hard to be explained such as soul, which
will be a block for the learning-teaching process because teacher will take long
time finding a way to explain it. However, if teacher just give them the equivalent in
the L1 the learning and teaching process will not be affected. Then, throughout the
process they will understand the reasons for this.
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The principles to be applied from this teaching method are:


It is possible to find native language equivalents for all target words.



Learning is facilitated through attention to similarities between the target
language and the native language.



Language learning provides good mental exercise.

Type of activities
Antonyms and synonyms: the teacher provides a reading to students in which they
have to find the antonyms and synonyms of a set of words. This activity helps
students enrich their vocabulary.
Reading comprehension questions: students need to answer questions related to
passage they read. The purpose is to make students have a better understanding
of the passage.
Fill in the blanks: the students are given some sentences or paragraphs with some
words missing, so they need to complete it by analyzing the context. The teacher
can be focus on prepositions, verb tenses or any other particular grammar type.
Use word in sentences: this activity is very useful when teaching new vocabulary
because Students are asked to write sentences using the new words so they can
get familiar with the meaning and all application the word has.

Role of the teacher and student.
The teacher is the authority in the classroom and students are dependent of what
the teacher instructs in the classroom. The interaction between students –teacher
is minimum. It is relevant to clarify this method is very useful when we have real
beginners in the classroom, which is the case of the majority of 5th and 6th graders
at Las Piedrecitas School. Once the students get familiar with the l2 another
19

method should be applied (it should be used as the last source when the teacher
have tried to explain and illustrate the information, but students still need an
equivalent in the L1 to understand).
L1* Native language
L2* Target language
C.2 Direct method

It is one of the method that proposes English for communication, in which the
meaning of words are demonstrated with realia and visual aids. This method is
essential for our proposal since the subjects of this are young leaners, who need
to see and be in contact with the object of study. As designers of this program we
want to take advantage of some principles of this method that we consider are
crucial for second language learning.
In a classroom setting where direct method is applied students are not allow to
use L1 and teacher should not give them the equivalent of a new word in Spanish ,
he should demonstrate its meaning so students can use it instead of just memorize
it. Diller (1978) quoted by Freeman (200,p.21) says “the Direct Method receives its
name from the fact that meaning is to be conveyed directly in the target language
through the use of demonstration and visual aids, with no recourse to the students'
native language”.

The principles to be applied from this teaching method are:


Objects (c.g. realia or pictures) present in the immediate classroom
environment should he used to help students understand the meaning.



The native language should not be used in the classroom.



The teacher should demonstrate, not explain or translate. It is desirable that
students make a direct association between the target language and
meaning.
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The purpose of language learning is communication (therefore students
need to learn how to ask questions as well as answer them).



Self-correction facilitates language learning



Lessons should contain some conversational activity-some opportunity for
students to use language in real contexts. Students should be encouraged
to speak as much as possible.



The syllabus is based on situations or topics, nor usually on linguistic
structures.

Role of the teacher and student.

Teacher behaves in a way that can make students feel comfortable. It could be say
that they become partners in the learner process, even though the teacher directs
students. The main purpose is somehow make Students develop independency.

Type of activities:
Conversation practice: the teacher asks questions to some students using specific
grammar tense, then Students answer and ask other questions using the same
grammar tense to their peers. In this way, grammar is taught indirectly.
Self-correction: teacher engages Students to be part of their own learning process
by promoting self-correction; for example, when a Student makes mistake teacher
gives an option to fix it or ask students options to correct it.
To conclude, this method can be applied once students have some knowledge of
English, the level to achieve is A2 according to CEF (180-200hrs) that allows them
to perform as teacher requires.
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C.3 Desuggestopedia.
This method developed by Georgi Lozanov is very important for this project since
it presents the conditions environment must have to give place to a good learning
process occurs. Celce-Murcia (1991) quoted by larsen-freeman (2000,p.73) says
that desuggestopedia method respects students´ feelings through the learning
process, so it is consider as an affective-humanistic approach. As designers of
this project we want students from 5th and 6th grade to have a good environment
that facilitates and promotes the learning process, a positive one that can help
students to use as much as possible their power mental capacity to learn English
language; moreover, desuggest any mental barrier that affect the quality of
learning on students. According to Jack Richards “suggestopedia tries to harness
these influences and redirect them so as to optimize learning” (1986,p.142).
By applying this method students will receive meaningful and useful knowledge
essential to communicate in daily basis situations. It leads “a new type of
communication without commands and non-critical automatic obedience”
(Lozanov,1978, p. 10). It means that students through this method students
perform acts of communication instead of vocabulary memorization and actions
learned.

The principles to be applied from this teaching method are:


Learning is facilitated in a cheerful environment



Students can learn from what is presented on the environment, even if their
attention is not directed to it (Peripheral Learning).



If students trust and respect teacher´s authority, they will accept and retain
information better



The teacher should recognize that learners bring certain psychological
barriers with them to the learning situation, so he should try to desuggest
these (e.g. you can do it!)
22



The dialog that the students learn contains language they can use
immediately.



In an atmosphere of play, the conscious of the learner does not focus on
linguistic forms but rather on using the language, so learning can be fun.



Errors are corrected gently, nor in a direct, confrontational manner.

Role of the teacher and student.
As stated on the principles teacher needs to gain students confidence and trust;
therefore, teacher must be the authority in the classroom in this way Students will
be accept to be desuggested (mental barriers) from the teacher. Besides that,
students participate actively because they feel more secure and comfortable and
less inhibited.
Type of activities
Classroom set-up. Teacher and students decorate the classroom, the purpose is to
feel more comfortable and familiar with the environment in which they are teaching
and learning. This enhances the creativity and imagination, supports the principle
that we can learn from what it is presented on the classroom environment
(peripheral learning),learning takes place in an unconscious plane.
Role play. Students have the opportunity to pretend they are another person, it
allows them use the target language without paying some much attention on the
language but on communication.
Creative adaptation. Students are able to adapt the materials to work on depending
on their preferences; for example, singing, dramatization, dancing and games.as
the previous activities the purpose is to be focus on the communication instead of
the language form.
To finish up, this method will be implemented during the development of the whole
program since learning is enhance when students enjoy it, and contribute to build
it.
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C.4 Communicative Language Teaching.

Since the main purpose of this project is to make students use the language
communicatively, the communicative approach is needed in order for students not
only master the language and its structure but also use is genuinely. This method
suggests that students should be able to use the language in real context in which
they can unconsciously use all structures learnt in the class. According to D. Brown
(2000) “We are teaching our students to communicate genuinely, spontaneously,
and meaningfully in the second language” (p.14)

The principles to be applied from this teaching method are:


Whenever possible- 'authentic Language”-language as it is used in a real
context-should be introduced.



The target language is a vehicle for classroom communication, nor just the
object of study.



One of the teacher’s major responsibilities is to establish situations likely to
promote communication.



Students should be given an opportunity to express their ideas and
opinions.

Role of the teacher and student.
Teacher behaves as a facilitator that promotes communication in the classroom,
activities based on daily basis situations. Teacher is and adviser that answers
questions and monitors their performance. On the other hand, students are
communicators that interact among them to get as much as real context when
lea0rning the L2.
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Type of activities
Authentic material. Teacher brings authentic material to the class, real situations
based on the native speaker’s life. In this way, the students give opinions on those
situations. Teacher adapt the material to the students level of English.
Role play. This activity cannot be missing when a communicative learning takes
place.
Story telling. This activity could be written or orally. Students tell a short story that
could be real or fictitious. This activity must be adapted to students level of English
and cultural aspects.
D. Roles of the teacher in the classroom
The role of the teacher is strongly related to Students needs and the activities
performed on the classroom. It is able to impact positively or negatively in the
effectiveness of what is being taught and classroom management. Therefore,
when it comes to design a curriculum the teacher role should be taken in to
account to have a better and more effective class.
In this project, we have selected some roles that should be taken by the teacher to
share the knowledge and carry out activities effectively and communicatively based
on J, Harmer’s book The practice of English Language teaching (2001).
D.1 Organizer
This project is intended to be developed on a public elementary school in which no
English class has been taught before. So, the teacher will need to perform the
organizer role. This type of teacher should do activities easier for students by
providing simple and understandable instructions, he has to manage the time and
space according to student’s needs and tasks. He must keep the class under
control making sure students work in the same rhythm by helping students who
have more difficulties when doing an activity, also keeping busy those students that
finish before others, in order to avoid any kind of misbehavior or distraction in the
class.
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Moreover, since instructions are not enough for Students teacher gives them a little
demo of what is to happen, so students can have a better understanding and
performance on what they are ask to do. As J, Harmer says “Demonstration is
almost always appropriate and will almost always ensure that students have a
better grasp of what they are supposed to do than instructions can on their own”
(2001, p.59). This is an amazing strategy for teachers that are teaching any level of
English class, but mostly when students are beginners because they have little or
zero English and they understand just by observing or doing. In the case of Las
Piedrecitas School the majority of students are visual learners so teacher can take
advantage of it.
To adapt and improve teaching and learning process, teacher and students have a
feedback and comments time at the end of the class. Teacher needs to identify
Student’s needs, lacks and wants by asking them how they felt during the class, if
they enjoyed it, in what they have more difficulties with, and so on. So, teacher can
provide a quality of teaching and students become conscious of their learning
process.
D.2 Participant
In order to create a nice, friendly, and dynamic environment in the classroom there
is a role that teacher should take. Traditionally, teacher is known as the controller
an authority in the class but it has been proposed that teacher should be a
participant in the class. Teacher should relate with students but not as an authority
instead as another students with whom they can interact, exchange ideas and
opinions or even discuss whenever they are doing role-plays, presentations or any
other activity in the class. As stated before one of the main purpose of this project
is to help students to have a good foundation of English language before reaching
high-school, a participant teacher will help students to learn English
communicatively within a comfortable environment to have better results. When
performing this role we need to avoid being a controller teacher because as
teachers we can easily dominate the activity proceedings, as Harmer mentions if it
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goes well students will enjoy more the activity having their teacher participating
(2001).
D.3 Resource
Nowadays teachers are always encouraging students to be autonomous, which
means that students should be more responsible for their own learning process
since not everything can be taught in the classroom and there will always be
questions that teacher will not be able to answer. A resource teacher is always
needed in the classroom, he gives students techniques and facilitates materials
such as books, web sides, magazines or articles that they can use to look for
information so they can clarify, compare and contrast any doubts they might have.
“No teacher knows everything about the language!” (Harmer, 2001, p,61), that is
why we cannot answer all the questions students have, in some cases we can ask
them to wait until tomorrow so we can look for the answer or ask them to look for it
and share with the class. It makes students be active members of learningteaching process.
D.4 Observer
This role is the complex one since teacher must be clear of what he wants to
observe and the way that he has to do it because when students are doing an
activity and teacher is observing, it could have a negative or positive impact on
them.
First of all, if students are doing any type of activity teacher must walk around to
help them but also to check students’ performance when speaking , writing,
listening or reading depending on the skill they are developing the most during the
activity. However, in order for the teacher to correct students he must take into
account the type of error or mistake they are doing because there will be moments
when the teacher has to correct students right in the spot , but there will be
moments when teacher must take notes and leave the correction until the end of
the activity. Also, teacher can chose between correcting the error and give
feedback to the whole class or only to the student who made it. This is very
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important because we don’t want teacher to interrupt student’s enthusiasm by
correcting them incorrectly. Nonetheless, we want teacher not only look for
mistakes, but also for strengths and good habits students are developing during
the class so he can provide reinforcement helping students affective filter keep low
and self-confidence, motivation high since they are progressing on their learning.
Second one, an observer teacher should not only give feedback to students but
also ask for feedback about the activities developed in the class. It’s important for
us that teacher ask and know how students felt during the class if there is
something that should be changed or improve from it because they are the main
subjects for teaching. Moreover, in the case of Las Piedrecitas school when
possible we want teacher to ask students for recommendations about what activity
to do, what they want to learn, what they have more difficulties with, so he/she can
bring an activity to the class in which students feel their opinion is taken into
account; besides, they will be more interested on it because they recommended
the activity.
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V. Methodology of the project.

A. Context

This an English program designed for students who are in 5th and 6th grade at Las
Piedrecitas Public Elementary School in Managua, Nicaragua. Currently, classes
are developed in two shifts. In 5th grade there are 32 students in the morning from
7 am to 12 pm and 24 students in the afternoon from 1 pm to 5 pm. In 6th grade 27
students in the morning and 12 students in the afternoon .The age of students are
between 11 to 13 years old. Since this is a Public primary School there is not
English class. Also, the majority of students have not studied English before, this
will be their first encounter with English Language. This program is going to give
them the opportunity of studying English before going to High School, which is
going to be very useful for their personal and academic development. This program
is a proposal that could be included on the school program and adjusted to the
school schedule and needs.
Students have economic disadvantages so they cannot afford to pay for an
English course neither to pay for a private elementary school where they can have
English classes. Another aspect to mention is that majority of students live in the
surrounding areas. Therefore; this School is considered as the School of the
community. The current building of the school supplies all teacher’s and student’s
needs. There is a lot of space in the classroom and outside the classroom so
teacher can develop any type of activity; besides, there is backyard in the school
that can be used to develop games. Most of the chairs are in good conditions and
there are enough of them for each student.
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B. The needs analysis:

For the purpose of this project, information has been gathered from the
fallowing sources:

a). Stakeholder from Las Piedrecitas Elementary School.
b). Techers of 5th and 6th grade from Las Piedrecitas Elementary School.
c). Students from Las Piedrecitas Elementary School.

B.1 The research instruments
1. Interview for Stakeholder
2. Interview for 5th and 6th grade teachers
3. Questionnaire for students
4. Survey for Students
5. Class observation

B.2 Type of research.

The methodology of this research is qualitative because is it based on method of
gathering information without numerical measurements. It gives more importance
to students themselves than numbers. According to Denzin (2005,p.3) “Qualitative
research involves an interpretive, naturalistic approach to the world…it study things
in their natural settings, attempting to make sense of, or to interpret, phenomena in
terms of the meanings people bring to them”.
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B.2.1 Interview for Stakeholder (See Appendix I)
The interview for Stakeholder was developed with the purpose of knowing
students background related to their learning process. Also, it was needed to know
School interest on having English class in their program. The interview holds 7
questions. The questions were related to the following topics:


Interest of the School and students on having an English program.



Viability of the program in the school



Benefits the program will bring to School and students.



Possible schedule to carry out the classes.



Student’s background

B.2.2 Interview for 5th and 6th grade teachers (See Appendix II)
The interview for the teachers from both grades and shifts was made to gather
more information related to students. The teachers are the ones in direct contact
with students every day, it is for that reason that they know a lot about their
students and the information they can provide is meaningful to design an effective
program. The interviews were conducted individually to each teacher and it holds
8 questions. The questions were related to the following topics:


Benefits the program will bring to School and students.



Possible schedule to carry out the classes.



Student’s background

B.2.3 Questionnaire for Students (See Appendix III)
The questionnaire for students was made with the purpose of knowing students
background related to English. It was intended to know students interest on
English, and learning styles. The interview holds 6 questions. The questionnaire
was given to 12 students from each shift, 6 boys and 6 girls when possible. The
questions were based on the following topics:
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Students background on English.



Students Interest on English.



Benefits of learning English.



Schedule preferences



Ways they would like to learn English.

B.2.4 Survey for students (See Appendix IV)
The survey was given to 13 students from each shift ,11 for 6th graders in the
afternoon, (when possible 7 boys and 6 girls) with the purpose of getting more
specific details about their background related to English and their preferences
when learning. Therefore; the answers were proposed to be objective and make
sure the information gathered could be useful. In the survey were included the
following topics:


Motivation students have.



Interest on having English class.



Activities they would like to do in order to learn English

B.2.5 Class observation (see appendix V)

Even though there is not English class in the School, observing the class was
needed to have a better idea about students learning style and behavior in the
class. Also, it was made in order to know methodology and strategies teacher uses
to develop the class. Taken into account the information gather from the class
observation, a special methodology, strategies and materials will be selected to
develop the English program.
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C. Constrains
Creating this project was a frustrating but enriching experience. We faced many
difficulties during the process. First of all, we are not accustomed to read, but for
the purpose of this project we had to do it. Another impediment we overcame, was
the fact that we were hesitating when we had to choose our subject of study. We
did not know whether to do if for the first grade of Elementary school are do it for
the last grade. Moreover, gathering information was an exhausting process
because of many factors that were an impediment for us to collect the data. First of
all, time was the main problem we had to deal with since we both work in the
afternoon, so we had to use the time available to the maximum. Besides, the
majority of the time we work at night after work which was very tiring. Second of all,
when we tried to meet with the principal she wasn’t available and we had to go
back at another time.
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D. schedule to collect data

JULY 6th
Dates

JULY

JULY

JULY

15th

23rd

29th

Activities
Interview

to

the

stakeholder.

X

Interview to 5th and

X

6th grade teachers.
Questionnaire for

X

students
Survey for students

X

Class observation

X
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X

X

VI. Data analysis

A. Present situation analysis

At 5th and 6th grade students have not knowledge about English because in public
elementary school they do not take English classes, they study English until they
reach High School. Currently, there is not any project going in Nicaragua to offer
English classes in for public Elementary schools. So, it is necessary to design an
innovative English language program proposal for 5th and 6th graders in order to
give them the opportunity of studying English before going to High School, which is
going to be very useful for their personal and academic development.

B. Target situation analysis
The level to achieve is A2, which is based on the common European Framework
(CEF). (See appen
dix V )
a) Students give their opinions about daily basis topics given in the class.
b) Student express basic and accurate ideas in English.
c) Students give personal information, likes and dislikes
d) After this course, students will be able to use what they learnt during the
course in order to communicate in English. Also, they will have a basic level
of English (A2) that will help them to face High School.

35

C. Needs Analysis Results

C.1 Results of the Interview to the stakeholder.
1. Do you consider learning English language is important? Why?

With this question we discovered that Stakeholder has 100% of interest on English
language and she believes it is the second most important universal language.

2. Would you like the school to offer English classes for students? Why?

She answered “absolutely, as a public institution it would bring progress for the
school and the most important it will help us to achieve our main goal which is
increase the amount of students and keep them on the educational system”.

3. What benefits do you think the English classes could bring to students?

In general, she described students would have academic and professional
benefits, having the opportunity of apply to better universities and job positions;
but, not just for students also to the whole community because all of them come
from the surrounding areas.

4. In which schedule do you consider English classes could be imparted?;for
example, from Monday to Friday or weekend (in the morning or
afternoon).
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She said that a good schedule would be on Fridays in the morning from 11:00 am
to 12:00 pm, and in the afternoon from 4:00 pm to 5:15 pm.

5. Do you consider students feel motivated to learn English?

She said that right now there is not too much motivation because the majority of
them haven’t received English classes before so they do not have “motivation”
itself. However, if they hear about it they will developed expectative and interest in
the class. Right now maybe 30%.

6. In what way, do you think Students would like to learn English?

She answered that both grades are very proactive they love to participate in role
plays, oral presentations, discussions. So, she thinks it would be great those
activities in which they are playing and learning.

7. Do you think this project could be implemented in the School?

With this question we notice the stakeholder is interested on the project. However,
she explained that as a public school they depend on the Ministerio de Educación
Cultura y Deporte (MINED), so it would be a good idea to propose it to MINED so
all public elementary school could give English classes.
She agrees 100% the project must be for 5th and 6th graders because they have
problems with English class when reaching high school.
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C.2 Results of the Interview to the 5th and 6th grade teachers

1. Do you consider learning English language is important? Why?

With this question we discovered that the teachers believe that learning English
language is very important in order to have high competent professionals in the
future.
2. Would you like the school to offer English classes for students? Why?

Teachers answered was very positive, they said that it would help students
develop their mental capacity to the maximum.
3. How many students do you have in the classroom?
With this questions we gather important information because it helped us know the
amount of students.
4. What are the strengths and weaknesses that students present in the
classroom?
In general teachers said that all students like to participate, work in groups and
they are energetic. In the other hand, she said that is hard to get student
concentrate in the activity since they easily get distracted.

5. What benefits would the English class bring to the students?
Teachers sad it would help students get ready to High school, also they said that it
would impact student personal and academic life making them more competent.
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6. In which schedule do you consider English classes could be
imparted?;for example, from Monday to Friday or weekend (in the
morning or afternoon).

They said that a good schedule could be on Monday 2 class hours and
Thursday 1 class hour in the morning and afternoon.
7. Do you consider students feel motivated to learn English?

They said that at this time student are not high motivated because it would be
their first time learning a new language, but throughout time they will gain
motivation.

8. In what way, do you think Students would like to learn English?

In general they said that students like to work in group, make role-plays and
play games so that could also be used to teach English.
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C.3 Results of the questionnaire for students.

1. Have you studied English before? ¿How much?
With this question we discovered that 99% of the students have not studied English
before. Just 1% have learnt some English from relatives.

2. Would you like to receive English class in the school? ¿why?
95% of students would like to have English class in the School because they
would like to speak the language. There is only 5 % that would not like to study
English because they think it is difficult to learn the language.

3. If the school could offer English classes, why would you study the
language? Ex, just to pass to the next grade, to have a better basis when
reaching high School or to communicate with people who speak the
language.
95 % of the students answered that they would study the language to have a better
basis when reaching high School and communicate with people who speak the
language. Just 5% said that they would like to understand movies, music and
native speakers but it is difficult, so they just want to pass the grade.

4. What skills from the language would you like to develop the most? For
example; speaking, reading, writing or just understand the language.
All of the students said that they would like to understand the language by listening
to it and speak the language. Moreover. 15% also said they would like to read and
write in English.
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5. What do you think would be the easiest and most difficult from learning
English? For example; speaking, reading, writing or just understand the
language.
All of the students said the most easy part would be understand the language. On
the other hand, the most difficult part, 90 % said speak the language and 10 %
said write in English.

6. What type of activity would you like to have in an English class? Example;
Dialogues, group works, role-plays, oral presentations, games, written
assignments, individual assignments.

97 % students answered that they would like to do all of the option except for
written assignments and 3 % said all of them.
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C.4 Results of survey for students.

1. Would you like to learn English?

Yes

No

Justify _____________________________________________________
___________________________________________________________

12 students per each shift participated on this survey. 95 % students
would like to learn English because they believe it is important and
provides opportunities when looking for a job. Just 5% of student answer
no because they do not like it.

2. Have you ever received motivation from your parents to study English?

Yes

No

A few

Justify _____________________________________________________
___________________________________________________________
40% students answered no because their parents doesn’t have time, and
60% students answered yes because their parents tell them English is a
good tool that will help them to find a job.
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3. Would you like to receive English classes in the school?

Yes

No

Justify _____________________________________________________

95% students answered yes because it will help them to communicate
with others in English, and 4% student answered no because it is difficult
and 1% said he does not like English language and he has never studied
before.

4. In this moment do you feel motivated to learn English? How much?

Very little

Little

Regular

Very

A lot

Justify _____________________________________________________
___________________________________________________________
10% students said they are really motivated
90% students said they are very motivated
1% students said he is regular motivated but not as much as the other
are.

5. What type of activities do you like to do in the class? Circle all options that
apply.
Dialogues
Games

group works

role-plays

written assignments

oral presentations

individual assignments

Justify _____________________________________________________
___________________________________________________________
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85% students selected group works, dialogues, oral presentations roleplays and games.
10% students selected games, role plays and oral presentations.
5%students selected group works and written assignments.

6. How do you learn easier?
Watching videos

Reading books, comics, stories etc.

Listening to music

Writing about the topic.

Justify _____________________________________________________
___________________________________________________________

98% students selected watching videos, listening to music, reading brooks
2% students selected all the options

7. In what schedule would you like to take classes?

From Monday to Friday ____ morning ____ afternoon ____
Weekend ______ morning____ afternoon ____

Justify _____________________________________________________
___________________________________________________________

50% students selected from Monday to Friday in the afternoon
42% students selected from Monday to Friday in the morning
5% students selected weekend in the morning
3% student selected weekend in the afternoon
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C.5 Results of class observation.
Even though students do not receive English class, it was needed to make class
observation to know some important aspects of students and teachers
performance.


Students learning styles, behavior and participation.

Most of the students from both grades are visual learners since they like to
have Pictures and papers pasted on the wall, they like to do kinesthetic
activities in the classroom such as games and role-plays. However, a few
students from 5th grade and 6th grade in the morning shift have intrapersonal
intelligence because they feel more comfortable working alone. There is just
one student from 6th grade in the afternoon shift that seems to feel excluded
and she does not want to participate.

Both times the class was observed, students had a good behavior. There
was not too much noise in the classroom and teacher had the control over
students most of the time. As usual, the same students were participating in
the activities.


Role of the teacher, methodology and strategies.

Through the class observation was found the four teachers (5th and 6th
grade, morning and afternoon shifts) play the role of controller, facilitator
and observer. No specific methodology was found and in terms of strategies
they just try to keep students busy so they can have control over the class.


Materials and conditions

The students do not have student´s book or even workbooks for the different
subjects, the main material used for the class are notebooks and pencils.
The classroom has enough space for students, there are a lot windows.
Even though there is enough ventilation, it is very hot. Moreover, there are
enough chairs for students in good conditions.
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VII. The innovative proposal

A. Abstract

This innovative proposal is intended for students of 5th and 6th grade at Las
Piedrecitas public elementary school in Managua to provide them with a basic level
of English . Due to the fact this is a public school there are not English classes
because it is not included in their curriculum, so most of the students have never
been expose to English language at anyway. This situation is affecting all students,
but mostly those students that are about to be promoted to go to high school
,which are 5th and 6th graders. As we know, English class is taught in high school
and when students from public elementary schools reach that scholar level they
have a high affective filter and low motivation to study English; therefore, their
learning process is impaired because it is their first encounter with the language.
Based on what we mentioned before, we want to provide this school with a high
quality English language program for 5th and 6th grade students which will enable
them with solid basis on English language equivalent to an A2 level (CEF) before
they reach high school. We want them to take advantage of their ages since during
this stage of their life is when they have the opportunity to learn better and easily.
Beside, through this program we want to promote not only their academic
development but also their personal one. This program will have a positive impact
on the community because it will help students to be part of this globalized
society where English is one of the main vehicle for communication as well as
business.
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B. Objectives of the program.

General objective
This proposal is intended to provide students of fifth and sixth grade from Las
Piedrecitas Public Elementary School with solid basis to become competent basic
language users at an A2 level of English.

Specific objectives
Students will be able to:


Develop all macro and micro English language skills at an A2 level.



Interact with other people using familiar everyday expressions and very
basic phrases in a slow and clear conversation.



Describe in simple terms personal aspects and matters in areas of
immediate need.



Elaborate oral and written sentences and frequently used expressions
related to areas of most immediate relevance
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C. Organization of the program

This program is divided into four levels, the goal is to help students from 5th and 6th
grade achieve in terms of language an A2 Level (180-200 hrs.) according to the
Common European Framework (CEF). Each level is composed by twenty weeks
each, and the class will be attending 2.5 hours per week. This two point five per
week are distributed into 2.15 in class hours and 0.35 self-study giving a result of
50 hours per each level achieved. The students will achieve a new English
proficiency every two levels, which means that L1 and L2 are in order to reach
proficiency A1, as for L3 and L4 to reach proficiency A2.

Proficiency

Level

according to

Weeks per

Hours per

Hours per

Distribution of

level

level

week

hours per week

the CEF
1

20

50

2.5

A1

2.15 in

0.35 self-

class

study

hours
2

20

50

2.5

2.15 in

0.35 self-

class

study

hours
3

20

50

2.5

A2

2.15 in

0.35 self-

class

study

hours
4

20

50

2.5

2.15 in

0.35 self-

class

study

hours
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D. Teaching methods.
The teaching methodologies that were proposed were selected according to
students’ needs, wants and likes. The four method selected are suitable for our
purpose which is propose useful methodologies that promote learning English
Language interactively, communicatively and in accordance to their current
situation.
The first method is Grammar Translation. Some principles from it were selected
because in Las Piedrecitas public elementary school the majority of students are
true beginners, which means that they have never being expose to English
language. So, as designers we want to propose this method to help students get
familiar with l2; moreover, it will have a positive impact on students because we
want to avoid high affective filter since the beginning. It is important to clarify that
we are suggesting this method just when needed.
The second method selected was the Direct method, it was proposed because the
subjects for this program are young learners. Besides, it is based on the usage of
realia and visual aids when teaching, which is the way young learners learn better;
therefore, the direct method is crucial to achieve our goal of learning-teaching
communicatively. It is needed to highlight that this proposal is intended to facilitate
the learning process through real context in daily situations in accordance to
students need.
In addition, the third method recommended is Desuggestopedia which is
considered very important because even though students have not received
English classes before, they have mental barriers according to the data collected
(see appendix II). This could lead to have a high affective filter so we want teacher
to desuggest it. Furthermore, it will allow positive reinforcement to students’
learning progress as the teacher will promote students to use their full mental
capacity and respect their feelings throughout the process.
The last method proposed is the Communicative Language Teaching (CLT)
because it brings to class the commutative usage of the L2 we are looking for. It
also facilitates the learning process for students due to the fact that they will use
the L2 as a vehicle for their learning and to communicate. Also, it will be very
useful since we want to promote autonomy on the students, for students will start
using the L2 unconsciously without paying attention to structure, or pronunciation
but what the language is for.
To sum up, it is true that all these methods are useful in order to develop a
successful learning-teaching process, based on the data collected and theories
that were analyzed teachers should consider the fact that most of the time applying
only one method is not enough. Teachers certainly face different scenarios in the
classroom that will demand all techniques possible, that is why we suggest teacher
to adequate this teaching methods to student’s needs and teaching style.
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E. Assessment.

In order to assess students’ performance, we suggest to have formative and
summative assessment. Formative assessment is the process that takes place
throughout the learning process. It is consider formative because it is intended to
provide feedback that is used to make adjustment in order to have a better
learning-teaching process.
To assess students in a formative way some activities were selected such as: role
plays, poster presentations, drawings, reading and writing activities,
conversational activities, group and individual assignments. Every activity will
require student’s creativity and imagination; nonetheless, each activity will be
developed throughout the usage of realia. Besides, these activities were chosen in
accordance with the methodologies proposed and students’ context.

The process to assess these activities should be developed in a pre, while and
post stage. Before some activities teacher should give a clear explanation in order
for students to have a better understanding about the task assigned. Moreover,
this time will be used to clarify doubts and concerns students might have regarding
pronunciation, word meanings or any grammatical structure. During the while stage
teacher should take different roles according to students needs at the moment. It
may happen that the teacher will be a participant or resource on the activity to help
students with any difficulty they encounter at the moment, also the teacher can
take the role of an observer taking notes regarding errors, mistakes or
improvements students have during the process.

On the other hand, the post stage takes place when students have finished the
activity and it is moment for feedback section. Feedback in this case is proposed
for both teacher-students and students-teacher. During this stage, teacher will use
notations taken during the while stage in order to let students know about areas of
opportunities to work on, also things they are doing correctly to reinforce them.
Nonetheless, feedback should also be given from students to teacher, so they can
let him know how they felt, what they like, and things that could be improved from
the activity. All this feedback will be helpful for both students and teacher to have a
more effective, dynamic, funny and unreachable activity.

In addition, it is suggested to have summative assessment; which is the process
that helps the teacher gather information about students over all achievements and
it is commonly done at the end of the course (Graves, 2000). Moreover, it helps
50

teacher to know the effectiveness of the classes, also it shows students their
progress throughout the course. Some activities were proposed in order to carry
out this type of assessment such as role plays, poster presentations, drawings,
reading and writing activities, conversational activities, group and individual
assignments. Nonetheless, it is important to mention that the activity teacher
selects to assess students will always depend on the students. This program is
intended for a public school; therefore, summative assessment will be following the
school format.

Assessment

%

Quizzes

20%

In class Assignments

20%

Self-study

20%

Final test

40 %

Total

100 %

For the purpose of this course, participation and attendance will be taken into
account since it is important to promote this type of values on the students if we
want them to become responsible of their learning. Moreover, quizzes work as a
review of the content evaluated, it also helps teacher and student know if the
learning is being effective. Besides, in class assignments are very important
because teacher works with the students, helping them and providing feedback;
however, we also suggest that teacher promote self-study since it will be useful if
we want to students to become autonomous and responsible for their learning.
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F. Program

UNIVERSIDAD CENTROAMERICANA
FACULTAD DE HUMANIDADES Y COMUNICACIÓN
CENTRO SUPERIOR DE IDIOMAS

I.

II.

General information
Weekly Hours:

2.5 Hours

Total Hours Course:

50 Hours

Made by:

Johany Garcia Zuniga
Erling Romero Blandon

Authorized by:

Emma Luna, B.A

Description of the course

This English program has been designed to help students from 5th grade at Las
Piedrecitas public Elementary School get familiar with English language at a
basic level. This process will be conducted throughout the development of all
macro and micro skills.
In addition, it will be focused on using English Language for communication at a
basic level so students can reach an A1- English level according to CEF.
Besides, the aim to follow is to provide students with a useful tool that will allows
them to have a better professional and academic development at an early age.
This course will be carried out through different activities such as dramatizations,
simple conversations, problem solving exercises that could be develop
individually or in pairs. By doing this, students will have a more realistic
perspective of the reality around them nationally and internationally
To sum up, this program has the purpose of engaging students not only to
construct knowledge about English language but also values so as to understand
and criticize all phenomenas that occur due to Globalization.
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Objectives of the course

III.

At the end of this course students will be able to:





introduce him/herself and others.
ask and answer questions about personal information.
Recognize and use familiar everyday expressions and very basic
phrases.
Establish a basic conversation, talking slowly and clearly.

IV.

Requirements to take the course : None

V.

Organization of units

Unit

Name

1

Ready for School

10.75

1.75

12.5

2

People we love

10.75

1.75

12.5

3

Head to toes

10.75

1.75

12.5

4

Things I Wear

10.75

1.75

12.5

43

7

50

Total of hours of the program

In class hours
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Self-tudy hours

Total hours of
the units

Unit I: Ready for School
Objectives





Greet people
Ask and give Personal information
Recognize colors
Count how many

Content








Verb be
Subject pronouns
Simple present
WH questions
Yes/no questions
Adjectives
alphabet

Vocabulary




Formal and informal greeting.
Numbers ( 1, 2, 3, 4, 5, 6, 7, 8, 9, 10)
Colors ( white, black, green)

Assessment



Role plays (personal information)
Reading and Writing assignment (My profile)

Unit II: People we love
Objectives



Talk about family members
Count how many

Content







Verb be
Subject, possessive pronouns
Simple present
WH questions
Adjectives
This is, that is
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Vocabulary



Relatives (father,mother, brother, sister)
Adjectives (old, young, tall, short)

Assessment



Poster presentation (presenting family tree)
Pair dialog (ask for family members)

Unit III: Head to toes.
Objectives






Talk about parts of the body
Use descriptive adjectives
Recognize colors
To count how many

Content







Simple present
Subject, possessive pronouns
Adjectives
Questions: does as auxiliary verb
Singular and plural nouns
Verb: have, has •

Vocabulary




Parts of the body ( head, arms, legs)
Adjectives (little, big, long, short)
Colors

Assessment


Drawings (human tree)

Unit IV: Things I wear
Objectives
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Identify and talk about clothes
Express like and dislikes
Use descriptive adjectives

Content





Simple present
Present progressive
Wh-questions
Adjectives

Vocabulary




Clothes ( shirt, pants, shorts)
Adjectives
Colors( red, blue, yellow)

Assessment



Role-plays (fashion show)
Write simple sentences (clothes you like and dislike.
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Table of content for Program I
5th grade
Common European Framework
Level A110 weeks – 50 hours

Unit

Language
functions



Ready
for
school






Grammar

Vocabulary

Assessment

Greet people
Ask and give
Personal
information
Recognize
colors
Count how
many









Verb be
Subject pronouns
Simple present
WH questions
Yes/no questions
Adjectives
alphabet



Formal and
informal
greeting. (
Numbers ( 1,
2, 3, 4, 5, 6, 7,
8, 9, 10)
Colors( white,
black, green)



Role plays
(personal
information)



Reading and
Writing
assignment
(My profile)

Talk about
family
members
Count how
many




Verb be
Subject,
possessive
pronouns
Simple present
WH questions
Adjectives
This is, that is



Relatives
(father,mother,
brother, sister)
Adjectives
(old, young,
tall, short)



Poster
presentation
(presenting
family tree)



Pair dialog
(ask for
family
members)



Drawings
(human tree)

Role-plays
(fashion
show)
Write simple
sentences (
clothes you
like and
dislike.

People
we love






Head
to toes










Things
I wear

identify and
talk about
clothes
 Express like
and dislikes
 To use
descriptive
adjectives















Talk about
parts of the
body
 Use
descriptive
adjectives
 recognize
colors
 To count how
many



Simple present
Subject,
possessive
pronouns
Adjectives
Questions: does as
auxiliary verb
Singular and plural
nouns
Verb: have, has
Simple present
Present
progressive
Wh questions
Adjectives
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Parts of the
body ( head,
arms, legs)
Adjectives
(little, big,
long, short)
Colors



Clothes ( shirt,






pants, shorts)
Adjectives
Colors( red,
blue, yellow)





VI.

Material and equipment

To carry out this course, it is recommended that all of the content taught to
students should be based on the usage of real context related to them, students’
needs in terms of language, ages, the way they like to learn, and so on. The units
proposed for this course are from Backpack I, since it meets what students need to
start learning the target language. Additionally, other materials should be
implemented for the class such as worksheets notebooks, pictures, and authentic
materials (magazines, etc). The equipment for the class will be the whiteboard,
some markers, chairs and the recorder in case teacher wants to play some
listening or music included on the book.
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I.

II.

General information
Weekly Hours:

2.5 Hours

Total Hours Course:

50 Hours

Made by:

Johany Garcia Zuniga
Erling Romero Blandon

Authorized by:

Emma Luna, B.A

Description of the course

The English program III has been designed for students of 6th grade from Las
piedrecidas public Elementary School, during this course they will learn and use
all macro and micro English language skills at a basic level.
Moreover, the main purpose is to make sudents use English language as a
vehicle for communication, also it will be an instruments that will help them
achieve not only academic but also personal and profesional goals; for instance,
students will make roleplays, dialogues, group and individula activities based on
real context which is going to help them internalize the knowledge about the new
language. Besides,it will be focused on using English Language for
communication at a basic level so students can reach an A2- English level
according to CEF.
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III.

Objectives of the course

At the end of this course students will be able to:




Describe and write in simple terms personal aspects and matters of
immediate need.
Express sentences and frequently used expressions in a basic way.
Communicate and exchange information on familiar and rutine matters.

IV.

Requirements to take the course : Students must have taken the
English courses I and II.

V.

Organization of units

Unit

Name

In class hours

1

My busy family

10.75

1.75

12.5

2

Favorite food

10.75

1.75

12.5

3

12 months make a year

10.75

1.75

12.5

4

Rain or shine

10.75

1.75

12.5

43

7

50

Total of hours of the program

60

Self-tudy hours Total hours of
the units

Unit I: My busy family
Objectives




Talk about occupations and work places
Talk about actions workers perform
To talk about family

Content





Simple present
Questions: Who
Third person singular
Want + infinitive

Vocabulary



Occupations: Doctor, Nurse, Police
Family Members: Mother, father, sister

Assessment


Poster presentation about family members´ occupation

Unit II: Favorite food
Objectives




Identify and talk about different food categories
Talk about food origins
Talk about likes and dislikes

Content





Simple present
Wh-questions
Verbs like and want
A, an, some
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Vocabulary


Types of food: junk food, healthy food

Assessment


Group activity about Nicaraguan food.

Unit III: 12 months make a year
Objectives




Identify and talk about different special days and holidays
Identify dates of events
Talk about favorite Month and an activity at that time of the year

Content





Simple present
Adverbs of frequency
WH questions
Preposition: in

Vocabulary



Months: January, March, July
Special events: Christmas, holly week

Assessment


Write short and simple sentences describing special events of the year

Unit IV: Rain or shine
Objectives




Describe weather in different places
Talk about what people wear in different kinds of weather
Talk about the seasons and seasons activities
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Content






Simple present
Simple past of verb to be
Wh-questions
Subject pronouns
Time clauses

Vocabulary



Weather: raining, sunny
Time clauses: today, yesterday

Assessment



Individual assignment
Classify clothes for seasons
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Table of content for Program III
6th grade
Common European Framework
A2 Level
10 weeks – 50 hours

Unit

Language
functions

Grammar

Vocabulary

Assessment







Simple present
Questions: Who
Third person
singular
Want + infinitive



Occupations:
Doctor, Nurse,
Police
Family
Members:
Mother, father,
sister



Poster
presentation
about family
members´
occupation

Simple present
Wh-questions
Verbs like and
want
A, an, some



Types of food:
junk food,
healthy food
Origins: Chinese
food, Mexican
food, etc.



Group
activity about
Nicaraguan
food.

Simple present
Adverbs of
frequency
WH questions
Preposition: in



Months:
January, March,
July
Special events:
Christmas
Holyweek



Write short
and simple
sentences
describing
special
events of the
year

Simple present
Simple past of
verb to be
Wh-questions
Subject pronouns
Time clauses



Weather:
raining, sunny
Time clauses:
today, yesterday



Individual
assignment
Classify
clothes for
seasons.



My
busy
family





Favorite
Food







12
Months
make a
year






Rain or
Shine





Talk about
occupations and
work places
Talk about
actions workers
perform







To talk about
family
Identify and talk
about different
food categories
Talk about food
origins
Talk about likes
and dislikes





Identify and talk
about different
special days and
holidays
Identify dates of
events
Talk about
favorite Month
and an activity at
that time of the
year.
Describe weather
in different
places
Talk about what
people wear in
different kinds of
weather
Talk about the
seasons and
seasons
activities
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VI.

Material and equipment

In order to develop this program, it is suggested to teach every content in accordance
to students present situation analysis in terms of language. Units from Backpack II
and III because they have the content, grammar and vocabulary that fulfill student´s
needs. Besides, it is recommended that the teacher should use real and authentic
materials such as pictures, objects, songs, newspapers and magazines in order to
illustrate a very students-center class. Also, students should use the language in real
situation; therefore, students will make role-plays for which they will have to use all
material needed so as to create a realistic scenario. On the other hand, the
equipment the classroom has are whiteboard, markers, recorder and chairs.
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VIII.

Conclusion

This curriculum proposal aims the purpose of contributing with the learning process
of students from las Piedrecitas public elementary School to have a strong English
language basis at an A2 level (CEF), so as to become literate persons in this
globalized word. In fact, the present project will bring a positive impact for this
educative institution since they do not offer English class; however, through the
implementation of this project they will be able to offer English classes designed
especially for their students, attracting more parents and students. In this way, it is
considered that will have positive results on the entire community.
Moreover, the proposal is based on promoting learning-teaching communicative
English language; the student’s context was studied to suggest effective teaching
methodologies, assessment and evaluation techniques that will allow have a better
teacher performance in the classroom, as students to achieve better results on the
learning process. Even though, the information analyzed was not gathered from an
English class we want to avoid the learning –teaching process take place in the
traditional way (only linguistic competence), but in a communicative way since the
very beginning of English classes. Additionally, the program is focused on
students’ needs likes, and wants that will contribute to teacher satisfy students, and
institution as to achieve the goal of the program.
On the other hand, designing this innovative proposal has been a valuable
experience for our personal and professional development. Since we have learnt
the importance of designing a curriculum for a specific subject to teach and the
purpose of take into account students wants, likes and needs so as to enhance
student’s motivation to learn and succeed in the learning-teaching process.
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IX. Recommendations

To carry out this project in a proficiency manner, there are some suggestions we
want to state:
First, the methodology proposed were selected because the English language
learning should be promoted communicatively and interactively in order to make
students become conscious of their learning. Besides, we suggest teacher avoids
affective filter since the beginning by using realia, connecting the content with daily
situations related to students in their environment, also it is recommended the
implementation of peripheral Learning so students can learn from what is
presented on the classroom.
Moreover, it is suggested to use L2 in and outside of the classroom as much as
possible so students can get familiar and accustom to the target language.
However, we want teacher to take into consideration that there are some moments
in which they may use L1 to clarify doubts and concern students have and that
have being explained in the L2 but students are not quite sure. it always depends
on what the teacher consider is needed to improve on the learning process
because the teacher is the one who knows better his students ,strengths and
weaknesses they have.
It is also recommended that teacher promotes students independency, self-study,
so they can be autonomous on their leaning. Students should take an active role in
the classroom in which teacher is not the only one making decisions or suggesting
activities, but also the students because they are the subject of the leaning
process. This is going to help teacher keep students motivated and engage to
learn. Nonetheless, it is also important that teacher takes different roles to students
needs at the moment of developing any activity. We suggest teacher to get involve
in the activities whenever is possible, also he should observe and look for areas of
opportunities and improvement students have during any task assigned, so then he
can provide feedback to them in a better and more effective way.
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It is proposed to have formative assessment throughout the process in order to
students make adjustment so as to have a better learning- teaching experiences.
The activities recommended are conversational activities, poster presentations,
role-plays, problem solving activities individual and group assignments.
Nevertheless, this activities could be summative assessed as well. It will work as
way to show students their progress.
Finally, it is essential to recommend teacher to make changes on this English
Language proposal with the purpose of improve it for the learning-teaching process
when needed. Teacher who is in contact with students can adjust the proposal to
the class as new weaknesses, strengths, improvements, and others are found.
Besides that, teacher is free to design his or her own criteria for evaluating students’
performance in the activities.
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XI. Appendix

Appendix I
Interview for stakeholder.

1. ¿Considera que el aprender el idioma ingles es importante? ¿Por qué?
2. ¿Le gustaría ofrecer clases de inglés en su instituto? ¿Por qué?

3. ¿Qué beneficios traería las clases de inglés para los estudiantes?
4. ¿En Que horario podrían desempeñarse las clases? Por ejemplo: de lunes
a viernes, fin de semana( matutino o diurno)

5. ¿Considera que los estudiantes se sienten motivados a estudiar inglés?
Justifique
6. ¿De qué manera considera que a los estudiantes les gustaría aprender
inglés?

7. En otras clases, ¿De qué manera le gusta a los estudiantes aprender? Por
ejemplo : presentaciones, diálogos , debates, juegos, dibujos, dramas, etc

Appendix II
Interview to the 5th and 6th grade teachers

1. ¿Considera que el aprender el idioma ingles es importante? ¿Por qué?
2. ¿Le gustaría que se ofrecieran clases de inglés en el instituto? ¿Por qué?
3. ¿Cuántos estudiantes tiene en su clase? ¿Cuántas mujeres y cuantos
varones?
4. ¿Cuáles son algunas de las fortalezas y debilidades que presenta este
grado?

5. ¿Qué beneficios traería las clases de inglés para los estudiantes?
6. ¿En Que horario podrían desempeñarse las clases? Por ejemplo: de lunes
a viernes, fin de semana( matutino o diurno)

7. ¿Considera que los estudiantes se sienten motivados a estudiar inglés? Si o
no ¿Por qué?
8. ¿De qué manera considera que a los estudiantes les gustaría aprender
inglés?

Appendix III
Questionnaire to the students

1. ¿Has estudiado Ingles anteriormente? ¿qué tanto?

2. ¿Te gustaría que la escuela ofreciera clases de inglés? ¿Porque?

3. Si tuvieras la oportunidad de aprender inglés, ¿para qué lo utilizarías
principalmente? Por ejemplo: solo para pasar las clases, para tener una
mejor base al momento de ingresar a la secundaria, para poder
comunicarme con personas que hablan Idioma Ingles.

4. ¿Qué habilidades del inglés te gustaría desarrollar más? Por ejemplo;
hablarlo, escribirlo, poder escucharlo o escribirlo.

5. ¿Qué consideras que es lo más fácil y difícil de aprender inglés? Por
ejemplo: hablarlo, escribirlo, poder escucharlo o escribirlo.

6. ¿Qué tipo de actividades te gustaría que el profesor desarrollara en la
clase?

Appendix IV
Survey for the students
Responda las siguientes preguntas seleccionando la opción que considera de su
preferencia, en algunas preguntas se pueden seleccionar más de una respuesta,
puede justificar su respuesta.



Si

¿Te gusta el Idioma Ingles?

no

Justifique__________________________________________________________
__________________________________________________________________


Si

¿Alguna vez tus padres te han motivado a estudiar Inglés?

no

muy poco

Justifique__________________________________________________________
_________________________________________________________________



Si

¿Te gustaría que en la escuela se impartieran clases de Inglés?

no

Justifique__________________________________________________________
_________________________________________________________________



En este momento, ¿qué tan motivado te sientes para aprender inglés?

Muy poco

poco

regular

mucho

demasiado

Justifique__________________________________________________________
_________________________________________________________________



¿Qué actividades te gustaría hacer en las clases de inglés?

Diálogos

Dramas

Trabajos en equipo

Juegos

Presentaciones orales

Trabajos escritos

Justifique__________________________________________________________
_________________________________________________________________

¿De qué manera aprendes más fácil?
Viendo videos

Escuchando música

Leyendo libros, historietas

Escribiendo sobre el tema



¿En qué horario te gustaría recibir clases de inglés?




De lunes a viernes____
Fin de semana_____

mañana____
mañana____

tarde_____
tarde_____

Justifique__________________________________________________________
__________________________________________________________________

Appendix V
Criteria for class Observation

 Students motivation ( in general if it is low or high, if possible classify intrinsic
and extrinsic motivation)
 Activities students enjoy the most.
 Teaching Methodology and techniques used in the classroom. (also error
correction believes)
 Lacks, strains, and needs students and teacher present.
 Student’s behaviors.
 Role of the teacher , role of the students
 Environment and student’s behavior and participation.
 Material students used classroom conditions.

Appendix VI
Graphic results of the questionnaire for students.

1. Have you studied English before? ¿How much?

PREVIOS ENGLISH CLASSES
not English

some English

1%

99%

2. Would you like to receive English class in the school? ¿why?

OPINIONS
like

do not like

5%

95%

3. If the school could offer English classes, why would you study the language?
Ex, just to pass to the next grade, to have a better basis when reaching high
School or to communicate with people who speak the language.

REASONS
REASONS

possitive

not so possitive

3%3%

97%
97%

4. What skills from the language would you like to develop the most? For
example; speaking, reading, writing or just understand the language.
120

ENGLISH SKILLS

100
80
60
40
20
0
Listening and
speaking

Reading and writing
L&S

R&W

5. What do you think would be the most easy and difficult from learning English?
For example; speaking, reading, writing or just understand the language.

EASY

DIFFICULT

Understand the langauge

Speak in English
Reading and Write in English
10%

100%

90%

6. What type of activity would you like to have in an English class? Example;
Dialogues, group works, role-plays, oral presentations, games, written
assignments, individual assignments.

ACTIVITIES
Almost all the activities
3%

97%

Appendix VII
Graphic results of survey for students
1. Would you like to learn English?

LEARN ENGLISH
Like
5%

Do not like

95%

2. Have you ever received motivation from your parents to study English?

MOTIVATION FROM PARENTS
Yes

No

40%
60%

3. Would you like to receive English classes in the school?

0PINIONS
Like

Difficult

Do not like

4%1%

95%

4. In this moment do you feel motivated to learn English? How much?

STUDENTS MOTIVATION
Very motivated

Motivated

Regular motivated

1% 10%

89%

5. What type of activities do you like to do in the class? Circle all options that
apply.

ACTIVITIES
a lot

some

a few

5%
10%

85%

6. How do you learn easier?

LEARNING EASIER
some

all

2%

98%

7. In what schedule would you like to take classes?

SCHEDULE
week/afternoon

week/morning

weekend/ morning

5%1%

43%

51%

weekend/afternoon

Appendix VIII
Common European Framework: Reference Levels (global scale).

Proficient user

Independent user

Basic user

C2

Can understand with ease virtually everything heard or read. Can
summarise information from different spoken and written sources,
reconstructing arguments and accounts in a coherent presentation. Can
express him/herself spontaneously, very ﬂuently and precisely,
differentiating ﬁner shades of Proﬁcient meaning even in more complex
situations.

C1

Can understand a wide range of demanding, longer texts, and
recognise implicit meaning. Can express him/herself ﬂuently and
spontaneously without much obvious searching for expressions. Can
use language ﬂexibly and effectively for social, academic and
professional purposes. Can produce clear, well-structured, detailed text
on complex subjects, showing controlled use of organisational patterns,
connectors and cohesive devices.

B2

Can understand the main ideas of complex text on both concrete and
abstract topics, including technical discussions in his/her ﬁeld of
specialisation. Can interact with a degree of ﬂuency and spontaneity
that makes regular interaction with native speakers quite possible
without strain for either party. Can produce clear, detailed text on a wide
range of subjects and explain a viewpoint on a topical issue giving the
advantages and Independent disadvantages of various options.

B1

Can understand the main points of clear standard input on familiar
matters regularly encountered in work, school, leisure, etc. Can deal
with most situations likely to arise whilst travelling in an area where the
language is spoken. Can produce simple connected text on topics
which are familiar or of personal interest. Can describe experiences and
events, dreams, hopes and ambitions and brieﬂy give reasons and
explanations for opinions and plans.

A2

Can understand sentences and frequently used expressions related to
areas of most immediate relevance (e.g. very basic personal and family
information, shopping, local geography, employment). Can
communicate in simple and routine tasks requiring a simple and direct
exchange of information on familiar and routine matters. Can describe
in simple terms aspects of his/her background, immediate environment
and matters in areas of immediate need.

A1

Can understand and use familiar everyday expressions and very basic
phrases aimed at the satisfaction of needs of a concrete type. Can
introduce him/herself and others and can ask and answer questions
about personal details such as where he/she lives, people he/she
knows and things he/she has. Can interact in a simple way provided the
other person talks slowly and clearly and is prepared to help.

Appendix IX

SUGGESTED ASSESSMENT CRITERIA FOR 5TH GRADE
Student assessment rubric
Category

Speaking

Exemplary

Accomplish

Developing

Beginning

Initiate and sustains
conversations with
descriptors and
details; exhibits and
self-confidence in
socials situations;
begins to
communicate in
classroom settings.
Uses grammar
structure properly
with sustained and
connected discourse.

Begins to initiate
conversations,
retells a story or
experience; asks
and responds to
simple questions.

Begins to
communicate
personal and
survival needs.

Begins to name
concrete objects.

Uses grammar
structure with
occasional
grammatical errors
that do not
interfere with the
meaning.

Uses grammar
structure with
many
grammatical
errors that do
not interfere
with the
meaning

Uses grammar
structure with
many
grammatical
errors that
greatly interfere
with the
meaning.

Uses varied and
appropriate
vocabulary and
expressions.

Uses varied
vocabulary, but
there are some
words usage
irregularly.

Uses limited
vocabulary.

Repeats words
and phrases.

Eye contact with the
audience is
somewhat
established; gestures
are used to reinforce
particularly
important ideas;
several vocalized
pauses are used.

Eye contact with
the audience is
hardly established;
gestures are
seldom used to
reinforce
particularly
important ideas;
vocalized pauses
are used
frequently.

Almost no eye
contact with the
audience;
gestures are
seldom used to
reinforce
particularly
important ideas;
vocalized
pauses are used
frequently.

No eye contact is
made with the
audience;
gestures are not
used to reinforce
particularly
important ideas;
vocalized pauses
are used in
abundance and
distract from the
overall message.

Language
Structure

Vocabulary

Delivery

Score

Appendix X

SUGGESTED ASSESSMENT CRITERIA FOR 6TH GRADE
Student assessment rubric
Category

Speaking

Exemplary

Accomplish

Developing

Beginning

Initiate and sustains
conversations with
descriptors and
details; exhibits and
self-confidence in
socials situations;
begins to
communicate in
classroom settings.
Uses grammar
structure properly
with sustained and
connected discourse.

Begins to initiate
conversations,
retells a story or
experience; asks
and responds to
simple questions.

Begins to
communicate
personal and
survival needs.

Begins to name
concrete objects.

Uses grammar
structure with
occasional
grammatical errors
that do not
interfere with the
meaning.

Uses grammar
structure with
many
grammatical
errors that do
not interfere
with the
meaning

Uses grammar
structure with
many
grammatical
errors that
greatly interfere
with the
meaning.

Uses varied and
appropriate
vocabulary and
expressions.

Uses varied
vocabulary, but
there are some
words usage
irregularly.

Uses limited
vocabulary.

Repeats words
and phrases.

Eye contact with the
audience is
somewhat
established; gestures
are used to reinforce
particularly
important ideas;
several vocalized
pauses are used.

Eye contact with
the audience is
hardly established;
gestures are
seldom used to
reinforce
particularly
important ideas;
vocalized pauses
are used
frequently.

Almost no eye
contact with the
audience;
gestures are
seldom used to
reinforce
particularly
important ideas;
vocalized
pauses are used
frequently.

No eye contact is
made with the
audience;
gestures are not
used to reinforce
particularly
important ideas;
vocalized pauses
are used in
abundance and
distract from the
overall message.

Language
Structure

Vocabulary

Delivery

Score
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