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Communicative English Program for 10th and 11th graders at Salvador
Mendieta Public School in Managua
“Educating for Success”

This project proposes a Communicative English Program for 10th and
11thgraders at Salvador Mendieta Public School, in Managua. We have decided
to develop the program at Salvador Mendieta School, because it is a public
school and we consider the students have the necessity to learn English, as
English has become an important tool for academic and professional life. The
program will help students improve their English skills, but emphasizing the
speaking part.
The program is based on the importance to learn the language and that it has
become an essential tool for academic, professional and even personal life. We
took as a reference students from 10thand 11th grade because they are in a
vulnerable situation, in which they need to learn the language but they cannot
because at public schools is hard to learn English. There are many reasons for
students not to learn the language at public schools and some of them are: the
lack of trained teachers, the absence of materials and the old methodologies
used to teach students. We chose 10th and 11th graders to be part of the
program because they are about to finish high school and they need to have a
background of the language to start their professional career.
On the other hand, the paper contains the justification of the project, the
objectives we want to fulfill in the program, the theoretical framework in which
mention the curriculum design theories ,the languages acquisition theories and
the teaching methodologies. Also we show the methodologies that we want to
use in this project, the data analysis we got from the investigation we did and
the proposal which present the goal and objectives of the program, the
organization of the program, the teaching methods the assessment and the
program, then we have the conclusion, some recommendations for the
teachers, the references of some books that help us to enrich the document and
at the end we show the appendix.
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II. Justification
Learning English has become a priority because is one of the most spoken
languages in the world, if not the most spoken one. As Broughton, Brumfit,
Flavell, Hill and Pincas say “barriers of race, color and creed are no hindrance
to the continuing spread of the use of English (1978, 1980, p.1).” Unfortunately,
when it comes to Nicaraguan education in high school, learning the language is
a total fail. In secondary public schools, professors focus on the form of the
language. English is more than learning grammar structures only. It means
learning form, meaning and even the culture in which the language is involved.
Teachers may forget the major objective to learn English or any other language,
is to speak and be able to communicate. Therefore, we want to propose an
English program based on a communicative approach for 10th and 11th graders
at Salvador Mendieta Public School.
The purpose of this program is to help students improve their English skills,
though the main focus is on speaking. We want them to express their ideas with
logic and coherence; therefore we would like them to achieve a level A2, so
when they finish the program they would have a little more than a basic level.
The program will help students to have a background knowledge of the
language, so when they decide to study a major at the university they could
enrich their English. In addition, if they face any situation in which they have to
use the language, they will be capable to communicate and understand enough
to keep a conversation going at a basic level.
On the other hand, referring to the institution and the impact the program it will
have on it, we consider it is going to be positive and productive. First, students
are going to learn the language more efficiently, so students themselves and
their parents will feel more satisfied and happy about it. Another aspect is that
the institution would get some recognition for having better prepared students in
the language. And finally, the program would serve as a sample for other
schools to follow the same pattern to teach English in a communicative way.
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“Communicative English Program for 10th and 11th graders at Salvador Mendieta
Public School in Managua”

III. Goal and Objectives of the Project

General Goal:
th

th

 To propose a Communicative English Program for 10 and 11
graders at Salvador Mendieta School in Managua.
Specific Objectives:

 To find out students’ needs, lacks and wants through the needs
analysis process.

 To identify the methodologies teachers apply when teaching
English.
 To provide meaningful content to meet student’s needs.
 To suggest appropriate teaching methodologies to suit students’
needs.
 To propose an assessment and evaluation plan.
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IV. Theoretical framework
This section contains theories on curriculum design according to Kathleen
Graves, language acquisition theories and teaching methodologies that are
going to be useful for our program designing process. By having further
information of what specialists have said, we will have a better portrait of the
reality and achieve the goals of the program.
A. Curriculum Design Theories
Kathleen Grave’s curriculum design theory is basically going to help us organize
and build up our program, so as she mentions in her book “Designing language
course” when it comes to designing a program you have to take into account
certain components. “These components comprise setting objectives base on
some form of assessment; determining content, material and method and
evaluation.” Graves (2000)
These components will be discussed as follows:
1. Defining the context
Define the context is the first important thing we, as course developers, have to
do in order to make good decisions about the course. Besides, we need to
know every detail about our target students, their background, their needs, their
potentials, etc. As Graves stated “the one’s context are the resources and
constraints that guide our decisions.” Graves (2000)
2. Articulating Beliefs
Articulating beliefs is including your beliefs about teaching into your making
decision process about the program. Those beliefs come from previous
teaching experiences, your personal education or any other source of
information you may have.
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3. Conceptualizing Content
Conceptualizing context helps you chose the type of content you want to
include in the program taking into account what type of students you have, their
needs and the purpose of the course.
4. Formulating Goals and Objectives
This one of the hardest steps for designing a program, because you are setting
the basis for the program and what your students will achieved by the end of it,
therefore you have to think clearly what you want to accomplish with the
program.
5. Assessing Needs
Assessing needs is based on the needs of the students and try to meet them.
The process of designing this program is because there are some urgent needs
that have to be fulfilled. That is the main purpose.
6. Organizing the course
This step consists of putting together the content and material in accordance
with the goals and objectives, thus the course has a shape and structure.
7. Designing an Assessment plan
Designing an assessment plan is the last part of the process, but is also very
important to measure how much students learned, whether their needs where
met or not and to evaluate the course itself.
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B. Language Acquisition Theories
B1. The Input Hypothesis by Krashen
The input hypothesis was proposed by the linguistic Stephen krashen during the
late 1970s. This theory consists of learning a language by receiving
‘comprehensible

input’

as

Krashen

called

it

(Krashen,

1985).

The

comprehensible input is basically being able to understand the message
students may receive from others. Get the meaning of what students listen.
Krashen (1985) states “we acquire by understanding the language that contains
structure a bit beyond our current level of competence (i + 1). (p. 21)”
i = it refers to previous linguistic knowledge
1 = it refers to extra linguistic knowledge that students are ready to acquire.
Students in the classroom get the input first from the teacher, therefore is so
important that the teacher speaks English all the time. Students need to be in
touch with the language as much as possible, so they get some new vocabulary
and start to use it little by little. By receiving the input students start to using
structures unconsciously and they become more capable listeners.

B2. Affective Filter by Krashen
This theory was proposed by Dulay and Burt in 1977, but it was developed by
Stephen Krashen, who provided further information about it. The Affective Filter
is the feeling of fright and shame that students may feel when they are
encouraged to use the target language. Krashen (1985) mentions:
For acquisition to take place, the learner has to be able to absorb the
appropriate parts of input. There can be a mental block that prevents acquirers
from fully utilizing the comprehensible input they receive for language
acquisition. This block, called the affective filter, might be because the acquirer
is unmotivated, lacking in self-confidence, or anxious (p.3)
If we talk about input, students are good to catch information, for example when
they listen to music in English or watch an English program. But when students
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are in class of English and they are exposed to do activities which required to
speak or express ideas in English, in some cases most of the students have a
high affective filter. These students feel afraid to talk and express themselves,
which make them not to feel comfortable and they do not get engaged into the
class.
Those whose attitudes are not optimal for second language acquisition
will not only tend to seek less input, but they will also have a high or strong
affective filter –even if they understand the message the input will not reach that
part of the brain responsible for language acquisition device. Those with
attitudes more conducive to second language acquisition will not only seek and
obtain more input, they will also have a lower or a weaker filter. Krashen (1985)
(p.3)
In the case of affective filter, the teacher should help students low their anxieties
and instead encourage them to learn the language. Besides, the class should
be a student centered class, in which students feel comfortable to express their
opinions and the teacher promotes speaking. Students should not feel
intimidated but should feel free to say what they want, so teacher should
promote a relax environment.

B3. Social-Interaction Theory by Lev Vygotsky

Socialize and Learn
This theory proposes that learning is achieved by socializing and interacting
with people. We better learn with or from peers and classmates. Vygotsky
emphasizes the role of interaction for successful learning, which is the reason
he says:
socialization affects the learning process in an individual. It tries to explain
consciousness or awareness as the result of socialization. This means that
when we talk to our peers or adults, we talk to them for the sake of
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communication. After we interact with other people, we tend to internalize what
we uttered. (vigotsky, 1962, 1978)
Vygotsky got a point, because he understood the importance of promoting
social interaction among students in the classroom. Social interaction provides
students with confidence to develop their speaking skills and listening as well.
Social interaction in the classroom leads to the natural use of the target
language, and if students are given a context to use the language is even better
because they are being trained for real life situations.

C. Teaching Methodologies
The project is carried out under some principles of the following approaches
and methods: The Communicative Approach, Cooperative Learning, Direct
Method, and the Audio Lingual Method.

C1. Communicative Language Teaching
The communicative Approach is an important method for teaching, which main
objective is have students communicating and using the target language as
much as possible. Teacher is always encouraging students to speak. The use
of native language is very few and only when you can take advantage from it, or
is much needed. The principles for this method are: meaning is paramount,
dialogues, if used, center on communicative functions and are not normally
memorized,

language

learning

is

learning

to

communicate,

effective

communication is sought, comprehensible pronunciation is sought, attempts to
communicate may be encourages from the very beginning, judicious use of
native language is accepted where feasible, communicative competence is the
desired goal (i.e., the ability to use the linguistic system effectively and
appropriately), teachers help learners in any way that motivates them to work
with the language, and students are expected to interact with other people,
either in the flesh, through pair and group work, or in their writings.
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Some activities this method includes are:


Presentation of a brief dialog or several mini-dialogs, preceded by a
motivation (relating the dialog situations to the learners’ probable
community experiences) and a discussion of the function and situation –
people, roles, setting, topic, and the informality or formality of the
language which the function and situation demand.



Questions and answers based on the dialog topic (s) and situation itself.



Questions and answers related to the students’ personal experiences but
centered around the dialog theme.



Study one of the basic communicative expressions in the dialog or one of
the structures which exemplify the function. You will wish to give several
additional examples of the communicative use of the expression or
structure with familiar vocabulary in unambiguous utterances or minidialogs (using pictures, simple real objects, or dramatization) to clarify
the meaning of the expression or structure…



Oral

production

activities

-

proceeding

from

guided

to

freer

communication activities.

Teacher Role:
The teacher has two main roles: the first role is to facilitate the communication
process between all participants in the classroom, and between these
participants and the various activities and texts. The second is to act as an
independent participant within the warning-teaching group.
Learner Role:
The role of the learner as negotiator-between the self, the learning-emerges
from and interacts with the role of joint negotiator within the group and within the
classroom procedures and activities which the group undertakes.
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C2. Cooperative Language Learning
In this method when students learn the language, teacher has to involucrate
them to participate in different kind of activities. The main characteristic of this
method is having students work in pair or in group, not individually. As Richards
and Roger (2001) states:
Cooperative learning is group learning activity organized so that learning is
dependent on the social structured exchange of information between learners in
group and in which each learner is held accountable for his or her own learning
and is motivating to increase the learning of others.
The principles for this method are: raise the achievement of all students,
including those who are gifted or academically handicapped, help the teacher
build positive relationships among students, give students the experiences they
need for healthy social, psychological, and cognitive development, and replace
the competitive organizational structure of most classrooms and schools with a
team-based, high-performance organizational structure.

Teacher Role:
During this time the teacher interacts, teaches, refocuses, questions, clarifies,
supports, expands, celebrates, and empathizes. Depending on what problems
evolve, the following supportive behaviors are utilized.
Learner Role: The primary role of the learner is a member of a group who must
work collaboratively on tasks with other group members. Learners have to learn
teamwork skills. Learners are also directors of their own learning.
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C3. The Direct Method
This is the compilation of some of the methods we are going to be using from
the Direct Method: objects (e.g., realia or pictures) present in the immediate
classroom environment should be used to help students understand the
meaning, the native language should not be used in the classroom, the teacher
should demonstrate, not explain or translate. It is desirable that students make
a direct association between the target language and meaning, students should
learn to think in the target language as soon as possible. Vocabulary is acquired
more naturally if students use it in full sentences, rather than memorizing word
lists, pronunciation should be worked on right from the beginning of language
instruction,

lessons

should

contain

some

conversational

activity-some

opportunity for students to use language in real contexts. Students should be
encouraged to speak as much as possible, and grammar should be taught
inductively. There may never be an explicit grammar rule given.
All of the methodologies chosen before are seekers of communication. One of
them encouraging students to use the language by dynamic activities, such as:
role plays, oral presentations, dialogs, etc. The other promotes interaction,
peer-tutoring and peer-monitoring as a way of learning more and efficiently. Our
major objective for the program is to have students communicate in English,
and definitely beat the old-fashion teaching methodology used in public high
schools. We want stop students from learning very poor English. We want them
to become successful learners, who can actually use the language and be
ready to face any communicative challenge that they may be exposed to.
C4. Audio-Lingual Method
This method is proposed to work pronunciation, as pronunciation is one of main
sub-skills for students to develop when learning the language. There are going
to be selected just the principles regarding pronunciation, which are the next
ones:


Language learning is a process of habit formation. The more often
something is repeated, the stronger the habit and the greater the
learning (The students repeat each line of the new dialogue several times).
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Particular parts of speech occupy particular "slots" in sentences. In order to
create new sentences, students must learn which part of speech occupies
which slot(The teacher uses single-slot and multiple-slot substitution
drills).

 Positive reinforcement helps the students to develop correct habits(The
teacher says, "Very good," when the students answer correctly).
 It is important to prevent learners from making errors. Errors lead to the
formation of bad habits. When errors do occur, they should be immediately
corrected by the teacher.
Teacher’s Role:
In Audiolingualism, as in Situational Language Teaching, the teacher's role is
central and active; it is a teacher-dominated method. The teacher models the
target language, controls the direction and pace of learning, and monitors and
corrects the learners' performance. The teacher must keep the learners attentive
by varying drills and tasks and choosing relevant situations to practice structures.
Language learning is seen to result from active verbal interaction between the
teacher and the learners.
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V. Methodology of the Project

Definition of the context
At the school, there is not a specific curriculum. They have a general curriculum
that MINED provides. They organized into semesters. There are two semesters
during the year. Unfortunately, they do not have the teaching resources
required to develop an English class, for example text books, equipment or
material. Teachers only work with the whiteboard, the markers and the lesson
plans to develop the classes.
Students from 10th grade have English classes twice a week, consisting of two
and a half hours per week. The classes are held on Mondays and Thursdays.
One class lasts 1 hour and 45 minutes and the other just 45 minutes. On the
other hand, for students from 11th grade classes are held on Wednesdays and
Fridays. On Wednesday students have 45 min class and on Friday one hour
and 45 minutes.
English classes have only one shift (afternoon). There is an average of 23-27
students in the classroom. Twelve of them are women and fifteen are men in
10th grade, but for 11th grade, nine of them are women and 14 men. The
classroom has enough chairs for students, but it is a little noisy, which makes
students be distracted. Most of students are young adults. Their ages are 18 to
21 years old.

They all are from Managua, but come from different

neighborhoods such as; 18 de Mayo, Reparto Shick, 22 de Enero and
Monseñor Lezcano. Most of them had never had the opportunity to study an
English course.
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The needs analysis
In the next chapter of the project is presented the process of getting information,
the instruments we applied to get it and the results we found during this whole
procedure. The need analysis is important to know the weaknesses and
strengths of the students. It also helps to create a vision of what you want to
accomplish.
1. The research instruments
 Questionnaire for students from 10th and 11th grade
 Interview to the teacher- Nelson Velazquez
 Class observations for both groups

Interview to the teacher:
This Interview was aimed to the teacher of English, Nelson Velazquez, who is in
charge of both groups (10th and 11th grade). The questions were intended to
know the teacher’s methodology and some strategies when teaching English. In
addition, the purpose of this interview was to know teacher’s opinion about
students’ difficulties when learning the language. The questions included in the
interview are based on the following parameters (see Appendix section Page
40):
 Teaching Methodologies
 Students’ lacks
 Activities he brings into the classroom
 Teaching resources
 Type of interaction
These questions were applied in order to know the general methodology
teacher uses to help students develop or not their speaking skill as well as if he
uses activities to enhance social interaction.
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Questionnaire for students from 10th and 11th grade
This questionnaire was based on a set of structured patterns (see Appendix
section, page 38). Such patterns were related to the following:
A. Students’ interest on the class (do they like English or not)
B. Type of learning style (kinesthetic, visual, musical, naturalistic…)
C. Activities students would like to have in class (role-plays, songs,
games…)
This questionnaire was given to 11th students in the 2:30 pm shift. This sample
was helpful to know students’ opinion about English class and how they feel
when learning the language and what type of activities they would like to have
in class. For 10th graders the questionnaire was given in the 4:30 pm shift.
Class Observation
For the purpose of this proposal, we got information from class observations.
The next rubrics served as a guideline to do the class observation:

 Methodology teacher uses
 Interaction among teacher and students
 Interaction among students
 kind of material teacher uses
 Participation of students
 Type of activities teacher has in class
 Classroom environment. How appropriate it is for students
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VI. Data Analysis

Present Situation Analysis
According to what we observed and we got from the interview with the teacher
and the students, they are supposed to have reached a certain level of English,
but they seemed to have less than the basis of the language. Even though they
like English, they think is difficult for them because of the pronunciation. They
also have a high affective filter that results into speaking problems. They seem
to work in groups very well, but when it comes to giving opinions or expressing
themselves they cannot do it using the target language (English). Students think
the main problem is pronunciation, so they would like the teacher to help them
practice the vocabulary. Part of the problem is also the lack of real context that
the teacher should provide, so students use the language as they will use it in
real life. They need to study the functions of the language rather the grammar
only.

Target Situation Analysis
a) Students will improve their pronunciation.
b) Students give or express their opinions using the target language.
c) Students will face basic conversations. Understand and address to keep
the conversation going.
d) Students will increase their vocabulary.
e) Students will get the main idea of short conversations.
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Vll. The Proposal
a. Abstract
Nowadays more and more people are learning English because of the
importance this has. In Nicaragua learning this language is difficult for students
from public schools. First of all, teachers do not have meaningful material to
make the class interesting and interactive. Secondly, teachers do not engage
students in the learning process and do not promote the use of the target
language in the classroom. Finally, the curriculum or program public schools
have is not helping or facilitating learning for students. It is merely based on
grammar structures and forms. That is the reason to propose a Communicative
English Program for students from 10th and 11th grade at Salvador Mendieta
School, the need that students have to learn and be able to speak English for
various reasons, academical and professional ones. We are proposing a
program in which students reach a level A2. The program is intended to prepare
students to communicate at a basic level, and as a base for their academic life,
if they decide to go to the university. This program’s main goal is to have
competent English speakers that manage the language at a level A2, according
to the CEF. To provide them with a basic level of English Phonetic sounds to
have an accurate pronunciation, to give them the tools to develop good listening
strategies, and give them vocabulary so they have the opportunity to express
their ideas and opinions. Within the program, we are proposing helpful teaching
material, the appropriate methodologies and a set of interesting content to fulfill
their needs for the language. This is what our program offer to students at
Salvador Mendieta Public School.
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b. Goals and Objectives:

General objective:

This English Proposal is intended to provide 10th and 11th graders from
Salvador Mendieta Public School with a solid basis to become competent in a
term of language at an A2 level, according to the Common European
Framework (CEF).

Specific Objectives:
By the end of the program students will:
 Understand simple conversations.
 Use common vocabulary to express opinions or ideas.
 Be instructed in achieving appropriate pronunciation of certain phonetic
sounds.
 Write short paragraphs, notes or letters in English using the right
grammar structure/tense.
 Use simple sentences and expressions to communicate at a basic level.
 Comprehend short readings and sentences with simple and common
vocabulary.
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c. Organization of the Program:
This program is composed by four levels and each level is 54 hours long. In the
program students will achieve a level A2 in the CEF scale. The program is
organized as follow:
Level

Objectives

Hours

A1:1






Give personal information
Recognize objects in a classroom
Talk about occupations
Describe people

54

A1:2



Describe their surroundings (home and
neighborhood)
Talk about food and drinks
Discuss times and events
Describe appearance
Give simple advices
Talk about activities in time-off
Describe jobs
Identify regular and irregular verbs
Write simple sentences using comparative and
superlative adjectives

54

Write short paragraphs using past
Express ideas using present perfect
Say expressions in a polite way
Talk about future time

54










A2:3

A2:4






54

Codes:
CH: Class Hours
SS: Self-Study

A1 A2
Level 1

Level 2

Level 3

Level 4

32

22

32

22

32

22

32

22

CH

SS

CH

SS

CH

SS

CH

SS

54 H

54 H

54 H

108 H

54 H
108 H
Total Hours 216
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d. Teaching Methods
In the next chapter, we present the methodology to be used in the course and
that the teacher should take into account in order to teach English.
Communicative Language Teaching
The principles for this method are: meaning is paramount, dialogues, if used,
center on communicative functions and are not normally memorized, language
learning is learning to communicate, effective communication is sought,
comprehensible pronunciation is sought, attempts to communicate may be
encourages from the very beginning, judicious use of native language is
accepted where feasible, communicative competence is the desired goal (i.e.,
the ability to use the linguistic system effectively and appropriately), teachers
help learners in any way that motivates them to work with the language, and
students are expected to interact with other people, either in the flesh, through
pair and group work, or in their writings
Cooperative Language Learning
The principles for this method are: raise the achievement of all students,
including those who are gifted or academically handicapped, help the teacher
build positive relationships among students, give students the experiences they
need for healthy social, psychological, and cognitive development, and replace
the competitive organizational structure of most classrooms and schools with a
team-based, high-performance organizational structure.
The Direct Method
The Direct Method: objects (e.g., realia or pictures) present in the immediate
classroom environment should be used to help students understand the
meaning, the native language should not be used in the classroom, the teacher
should demonstrate, not explain or translate. It is desirable that students make
a direct association between the target language and meaning, students should
learn to think in the target language as soon as possible. Vocabulary is acquired
more naturally if students use it in full sentences, rather than memorizing word
lists, pronunciation should be worked on right from the beginning of language
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instruction, lessons should contain some conversational activity-some
opportunity for students to use language in real contexts. Students should be
encouraged to speak as much as possible, and grammar should be taught
inductively.
Roles of teacher
Organizer: This is one of the most important roles that the teacher should put
into practice. The teacher explains in detail what students have to do, regarding
the assignments in the class. Besides, the teacher has to make sure if students
understood the explanation, especially if they are working in pairs or groups.
The activities have to be interesting and enjoyable to make students participate.
Assessor: The assessor role is when teachers give students feedback about
their process of learning, so students realize about the mistakes they are
making. However, when giving the feedback the teacher has to do it in a
sensitive way, so students do not feel ashamed or uncomfortable..
Prompter: This is when teacher supports the students giving them words or
phrases when they do not remind a word or do not know how to say a phrase.
Resource: This is when teacher encourages students to use resource material
for themselves, to make students more independent in their learning process.

e. Assessment

1. Students’ Assessment:
 Formative Assessment:

In the formative assessment the role of the teacher is important, so she or he
should take that of an assessor. An assessor teacher should provide students
with feedback and correction and use various ways to grade them. As students,
we are always looking for improvement and we want our teacher to tell us
whether we are making some progress or not. The formative assessment helps
students to measure their growth and receive from the teacher the feedback
they need. However, peer-tutoring is also vital for the progress of the students,
because their classmates spend the majority of the time with them, so they may
receive feedback during the class and outside of it. In the class students will
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have the opportunity to practice the language and receive immediate correction
from teachers and classmates. The formative assessment includes activities
such as: role-plays, discussions, debates, asking and answer questions, etc.

 Summative Assessment:
In the summative assessment we measured the students’ progress by putting a
grade. However, a high score does not always really mean that students are
learning the language. For example, a student may get a good grade on a quiz
or test just because he/she cheats on it. In some cases, the summative
assessment helps students get motivated by having a good scoreor it can be
the other way around, and if they get a bad grade they may push themselves to
get better grades in the future. The following chart shows some activities the
teacher can use to do the assessment part.
Skill

Type of assessment

Speaking

Role plays, dialogs, presentations, short debates, group
discussions.

Listening

Predicting, giving opinions, taking notes.

Reading

Write the end of a story, read short stories, identify the main
ideas from a reading.

Writing

Short paragraph, describing people, expressing opinions in
written,

*For the speaking part, there is a suggested assessment criteria to evaluate students
production of the language. (See appendix 4 in the appendix section).

In the course, the type of assessment will depend on the students’ urgent needs
and what the teacher consider is better for them, so some activities can be
adapted or eliminated. The teacher can include more. The following chart
shows the assessment for the course and the possible grades:
Assessment

%

In-class assignments

30

Self-study

20

Quizzes

20

Final project

30

*For the Final Project, there is a suggested guideline to develop it. (See appendix 5 in
the appendix section).
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f. Program
Program for students from 10TH and 11TH grade at Salvador Mendieta
Public School

“EDUCATING FOR SUCCESS”
Program I / Level I

School:

Salvador Mendieta Cascante Public School

Students: 10th graders
Level: I
General information:
Subject

: English
Classes’ hours per week

:3

Self-study

:2

Total of hours per each program

Elaborated by

: 54

: Selena Mercado García
: Francis Marenco Vanegas

Date

: November 2015
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 Description of the course

The program is created for students from 10th grade and is the first of four
programs students will have a long their 10th and 11th grades in high school.
It is going to provide students with the basis to start learning the language.
In addition, through the program students will learn common vocabulary so
they can be able to talk about personal information.
Students will discuss interesting topics, which are going to be presented in
this level, and participate in different activities; as a result they will get
engage with the process of learning English.

 Objectives of the course
At the end of the first level students will be able to:
 Give personal information
 Recognize objects in a classroom
 Talk about occupations
 Describe people

 Requirements to take the course
 To course the 10th grade at Salvador Mendieta School.
 To be responsible and disciplined.
 To be willing to learn the language (English).
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 Organization of units/calendar

LEVEL I
Weekly hours: Tuesdays (2hrs) / Wednesdays (1hr)

Unit
I
II
III
IV

Name of the
Present hours
units
A new start
8
Family Members 8
Objects in the
8
classroom
What do you
8
do?
Total Hours Course

Self-study

Total hours

6
6
5

14
14
13

5

13

First program
Unit 1: A new start
Objectives:
Talk about personal information
Ask for and give personal information
CONTENT
Grammar
The simple present of be
Yes/no question with be
Information question with be
Preposition: In, on
Vocabulary
School subjects
Ordinal numbers
Pronunciation: the long / i/ sound
Assessment:
Dialogs: students talk about their favorite subject
Role-play: students exchanged personal information
Class assignment: students write their personal profile
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Unit 2: Family Members
Objectives:
Talk about family members
Describe members of your family and other people around you
CONTENT
Grammar
Possessive of nouns
Possessive of objectives
Who +be?
Plural forms of nouns
Vocabulary
Family words
Adjectives to describe people
Pronunciation: the long/œ/ sound Stress in questions
Assessment:
Assignment:
Students describe someone in their family writing a paragraph
Poster presentation: students create their family tree
Oral activity: Describe one of your classmate
Unit 3: Objects in the classroom
Objectives:
Recognize objects in a classroom
Say where things are
CONTENT
Grammar
There is / There are
A / An
This, that, these, those
Vocabulary
Classroom objects
In, on, under, between, next to, behind
Pronunciation: The /D/ sound
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Assessment:
Conversation: students ask questions about where things are in the
classroom
Quiz on There is and There are
Unit 4: What do you do?
Objectives:
Talk about occupations
Recognize the pronunciation of the syllables to spell names
CONTENT
Grammar
Verb be: singular and plural statements, contractions
Nouns: singular and plurals nouns
Vocabulary
Occupations
Pronunciation: The Syllables
Assessment:
Poster presentations: students talk about jobs
Conversations: students will ask to someone how to write his or her name
In-class assignment.
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Scope and Sequence

Level I
Unit
I
A New
Start

Language
competence
1. Talk about
personal
information
2. Ask for and
give
personal
information

Grammar

Vocabulary


 The simple
present of be.



 Yes/No
questions
with be.

School
subjects
Ordinal
numbers

Pronunciatio
n
The long
/i/sound

In-Class
assignment:
Students write
their personal
profile.

 Prepositions:
in, on.

1. Talk about
family
members
2. Describe
members of
your family
and other
people
around you

Dialogs: students
talk about their
favorite subjects
Role plays:
students
exchange
personal
information

 Information
questions
with be.

II
Family
Members

Assessment



 Possessives of
nouns



 Who + be?
 Possessive
adjectives

Family
words
Adjectives
for
describing
people

The long /œ/
sound Stress in
questions

Assignment:
Students describe
someone in their
family writing a
paragraph
Poster
presentation :
students create
their family tree

 Plural forms
of nouns

Speaking activity:
Describe one of
your classmate
III
Objects in
the
Classroom

1. Recognize
objects in a
classroom
2. Say where
things are



 There is /
There are



 A/An
 This/That;
These/Those

Classroom
objects
In, on,
under,
between,
next to,
behind

The /D/ sound

Conversation :
students ask
questions about
where are thing in
the classroom

Quiz on “There is
and There are”
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IV
What do
you do?

1.

Talk about
occupation
2. Recognize
the
pronunciati
on of the
syllables to
spell names



 Verb be:
singular and
plural
statements,
Contractions.

Occupations

The Syllables

Poster
presentations :
students talk about
jobs
Conversations:
students will ask to
someone how to
write his or her name

 Nouns: singular
and plural
nouns,

Role-plays: students
choose a profession
and make up a
situation about it
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Program for students from 10TH and 11TH grade at Salvador Mendieta
Public School

“EDUCATING FOR SUCCESS”
Program II / Level II

School:

Salvador Mendieta Cascante Public School

Students: 10th graders
Level: II
General information:
Subject

: English
Classes’ hours per week

:3

Self-study

:2

Total of hours of each program

: 54

Elaborated by:

Selena Mercado García
Francis Marenco Vanegas

Date:

November 2015
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 Description of the course

This second program is for 10th graders. Through the program teacher will
emphasized more the part of communication by having speaking activities
such as: poster presentations, role-plays, conversations in order to
encourage students to use English more and more. Besides, students will
put into practice some vocabulary and recycle some of the grammar notes
they studied in the previous level.

 Objectives of the course
At the end of the second level students will be able to:
 Describe their surroundings (home and neighborhood)
 Talk food and drinks
 Discuss times and events
 Describe appearance
 Give simples advice

 Requirements to take the course

To course the 10th grade at Salvador Mendieta School.
To be responsible and disciplined.
To be willing to learn the language (English).
To have the first level approved (level I)
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 Organization of units / calendar

LEVEL II
Weekly hours: Tuesdays (2hrs) / Wednesdays (1hr)

Unit
I

Name of the units Present hours
My home and my
8
neighborhood
Mmm food!
8
What time is it?
8
Healthy body
8
Total Hours Course

II
III
IV

Self-study
6

Total hours
14

6
5
5

14
13
13
54

Second program

Unit 1: My home and my neighborhood
Objectives:
Describe your neighborhood
Ask for someone’s home
Identify some furniture and appliances in a house
CONTENT
Grammar
The simple present tense
Question with where
Prepositions of place
There is there are
Questions with: how many
Vocabulary
Types of buildings
Places in the neighborhood
Rooms
Furniture and appliances
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Pronunciation: Linking sounds
Assessment:
Conversation: student ask about how to get a place
Presentations: students present the place they live
Class-assignment: write sentences using prepositions

Unit 2: Mmm food
Objectives:
Discuss ingredients for a recipe
Ask for food
Invite someone at the restaurant
CONTENT
Grammar
Count nouns: how many / are there any
Non-count nouns: how much/ is there any
Simple present tense and the present continuous
Vocabulary
Food and drinks
Places to keep food in a kitchen
Containers and quantities
Cooking verbs
Pronunciation: Vowels sounds: /ɪ/,/i//eɪ/,/ɛ/, /æ/
Assessment:
Oral presentation: students will do a poster presentation about a recipe
Role-play: student will simulate they are in a restaurant
Class assignment: about count and non- count noun
Quiz

Unit 3: What time is it?
Objectives:
Confirm you’re on time
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Talk about the time of an event
Ask about birthday
CONTENT
Grammar
Verb be
Question about time
Preposition. in, on and at for dates and times
Vocabulary
What time is it?
Early, on time, late
Events
Days of the week
Ordinal numbers
Moths of the year
Pronunciation: Sentences rhythm
Assessment:
Conversations: students ask about the time
Class assignment: about preposition of place
Quiz

Unit 4: healthy body
Objectives:
Describe appearance
Show a concern about an injury
Suggest a remedy
CONTENT
Grammar
Describing people with be and have
Should +base form for advice
Vocabulary
Adjective to describe hair
The face
Parts of the body
Accident and injuries
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Ailments and remedies
Pronunciation: vowel sound
Assessment:
Conversations: students suggest remedies
Role-play: students talk about an accident
Class assignment: student will describe one of their classmate
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 Scope and sequence

Level II
Unit
I
My home
and
My
neighborh
ood

Language competence
1. Describe your
neighborhood
2. Ask for
someone’s
home
3. Identify some
furniture and
appliances in a
house







Grammar
The simple
present tense
Question with
where
Preposition of
place
There is, there
are
Question with
how many

Vocabulary
 Type of
buildings
 Places in the
neighborhoo
d
 Rooms
 Furniture and
appliances

Pronunciation
Linking sounds

Assessment
Conversations:
students ask
about how to get
to a place
Presentations:
students present
the place they
live in
Assignment:
students write
sentences using
preposition

II
Mmm…
food!

1. Discuss
ingredients for
a recipe
2. Ask for food

III
What time
is it?

1. Confirm that
you’re on time
2. Talk about the
time of an
event
3. Ask about
birthdays

 Count nouns:
how many /are
there any
 Non-count
nouns: how
much /is there
any
 The simple
present tense
and the
present
continuous



 Verb be
 Questions
about time
 Prepositions:
in, on and at
for dates and
time
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Food and
drinks
Places to
keep food in
a kitchen
Containers
and
quantities
Cooking
verbs

What time is
it?
Early, on
time, late
Events
Days of the
week
Ordinal
numbers
Months of
the year

Vowels sounds:
/ɪ/,/i//eɪ/,/ɛ/,
/æ/

Presentation:
students will do
a poster
presentation
about a recipe
Assignment
about count and
non-count nouns

Sentences
rhythm

Quiz on simple
present and
present
continous
Conversations:
students ask
about the time
Role play:
students ask
about birthdays
Quiz on
prepositions: in,
on and at.

IV
Healthy
Body

1. Describe
appearance
2. Show concern
about an injury
3. Suggest a
remedy

 Describing
people with Be
and Have
 Should + base
form for advice







Adjectives to
describe hair
The face
Parts of the
body
Accidents
and injuries
Ailments,
remedies

Vowel sounds
Conversations:
students suggest
remedies
Role-play:
students talk
about an
accident

Classassignment:
students will
describe one of
their classmates
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VIII. Conclusion

In conclusion, there is always been a necessity to reinforce the education in our
country, because, as students, we experienced the problems there are in public
high schools. Some of them are: the lack of materials and experienced teachers
of English, and the fact that the education system follows an old fashion trend,
which do not facilitate learning the language. As future teachers, we think is
important to implement changes in the education we have now, that is why we
proposed a Communicative English Program for students from 10th and 11th
grade at Salvador Mendieta Public School. The program is going to provide
students with a basic level of English. They will reach a level A2, at the end of it.
In addition, for the institution is going to be benefit as well, because it will be
recognized for having a useful communicative program, which would make
students be competent speakers of the language at a level A2.
During the long and hard process of creating the program, we have learned
what implies to develop it. How complicating it is, because you have to make
sure of including the right content, the most appropriate methodologies and to
set achievable objectives, so you meet students’ needs, lacks and wants. Over
all, the experience was positive and enriching. It took time and hard work but we
finished it successfully.
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IX. Recommendations
In the next section, we give some general recommendations about the program,
and what teachers should take into account when adapting it to the class.

a) Teachers should receive a special training in order to conduct the
program.
b) This is a proposal, which can be adapted or modified by the teacher
taking into account students’ lacks and wants.
c) Teacher should use meaningful materials in the class.
d) The class should be learning centered or students centered class.
e) The role of the teacher should be of an organizer, prompter, resource,
and assessor, so he/she facilitates the learning for students.
f) Teacher should use the methodologies recommended in the program.
g) Teacher should assess the students’ learning process very often.
h) The institution should conduct interviews to the teacher and students,
and has some group discussions to evaluate the effectiveness of the
program.
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XI. Appendix Section
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APPENDIX 1
QUESTIONNAIRE FOR 10TH AND 11TH GRADERS AT SALVADOR
MENDIETA PUBLIC SCHOOL

Objective:
 To get information about students’ interest in the class. How they
feel about it. How difficult it is for them.

Questions:
1) Do you like English? Why?

2) Do you think English is difficult? Why?

3) Would you like to learn English in some other way? Why?

4) How would you like to learn it?

 Role-plays ----- Songs

------

 Games

------

 Others

------
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5) Have you ever studied English besides at school?

6) What topics would you like to discuss in class?

7) What type of learner do you think you are?
 Visual____

 Interpersonal____

 Kinesthetic____

 Intrapersonal____

 Naturalistic____

 Musical____

8) Is English relevant for your academic life? Why?
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APPENDIX 2
INTERVIEW FOR THE TEACHER OF ENGLISH AT SALVADOR MENDIETA
SCHOOL
Objective:
 To know a little more about students’ lacks and wants.
 To identify what methodologies and strategies teacher uses.

Questions:
a) What type of teaching methodologies/strategies do you use?
b) What teaching resources do you use?
c) What is the way you encourage students to learn?
d) How do students learn?
e) What type of activities do students enjoy the most?
f) What do students lack?
g) What type of interaction do you have with students?
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APPENDIX 3
CLASS OBSERVATION
(GUIDELINE)

Objective:
 To experience ourselves how teacher and students interact and
how learning takes place. How effective the methodologies are.

 Methodology that teacher uses
 Interaction among teacher and students
 Interaction among students
 kind of material teacher uses
 Participation of students
 Type of activities teacher has in class
 Classroom environment. How appropriate it is for students
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APPENDIX 4
Universidad Centroamericana
School of Humanities and communication
Centro superior de idiomas
Suggested assessment criteria
Category
Speaking

Exemplary
Begins to
name concrete
objects

Accomplished
Begins to
communicate
with others
about some
personal needs

Developing
Begin with
conversation in which
they talk about their
activities in their time
off; ask and responds
to simple questions

Fluency

Speak less
hesitate ,this
do not
interfere with
communication

Speak with some
hesitation (rephrasing
and researching for
words) that interferes
with communication.

Language
structure

Uses grammar
structure
properly with
sustained and
connected
discourse

Vocabulary

Uses varied,
and
appropriate,
vocabulary
and
expressions
Eye contact
with the
audience is
somewhat
established

Speaks with
occasional
hesitate on that
does not
interfere with
communication
Uses grammar
with occasional
grammatical
errors that do
not interfere
with the
meaning
Uses varied
vocabulary, but
there is some
words usage
irregulars
Eye contact
with the
audience is
hardly
established

Delivery

Beginning
Start with short
conversations in
which they start
saying personal
information, some
likes or dislike. This
to make student
participate in the
classroom
speak with much
hesitate in that
greatly interferes
with communication

Use grammar with
many grammatical
errors that do not
interfere with the
meaning

Use grammar
structure with many
grammatical errors
that greatly interfere
with the meaning

Uses limited
vocabulary

Repeat words and
phrases

Almost no eye
contacts with the
audience

No eye contact is
made with the
audience
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score

APPENDIX 5
Universidad Centroamericana
School of Humanities and Communication
Centro Superior de Idiomas
 Suggested Guideline for the Final Project


Students pick up a problematic at school such as: Garbage, eating
habits, school gardens, drugs and other addictions.



They will carry out a research during the whole course and present the
results of it. This will be their final project.



During the research, they will have to conduct interviews, questionnaire,
surveys, and observations in order to analyze the problem, get the
information and give a possible solution.



At the end, students will present the results of their research and a
possible solution that they will have to explain deeply, like if it was going
to be implemented at school.
 Suggested assessment criteria for Final Project
Criteria
Performance:

Score - 30%
20%

Pronunciation 7%
Fluency 7%
Logic/Coherence 6%
Project:
Veracity of the information 3%
Implementation of research strategies 3%
Creativity to solve the problem 4%
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10%

Charts

DISTRIBUTION OF STUDENTS
female

male

40%

60%

1. DOU YOU LIKE ENGLISH?
Ss like English

Ss don`t like

13%

87%
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2. Dou you think English is difficult?

English is difficult

English is not difficult

3. Would you like to learn English in some other way?

Students want to learn in another way

Stundents are not sure
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Ss didn't answer the question

4. How would you like to learn it?

Games

Roleplays

Songs

5. Have you ever studied English besides at school?

Ss have not taken any English course
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Ss have taken an English course

6. What topics would you like to discuss in class?

Cultural topics

not answer the
questions

7. What type of learner do you think you are?

visual learners

kinesthetic

Naturalistic
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Interpersonal

Intrapersonal

8. Is English relevant for your academic life?

English is important in Students academic life
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